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C h a p t e r  I  
I N T R O D U C T I O N  
T o d a y ,  a s  i n  t h e  p a s t ,  p a r e n t s ,  t e a c h e r s ,  a n d  a d m i n i s •  
t r a t o r s ,  a r e  T i  t a l l y  i n t e r e s t e d  i n  e a c h  c h i l d  p a r t i c i p a t i n g  
i n  a  p r o g r a m  t h a t  w i l l  s t i m u l a t e  m a x i m u m  i n t e l l e c t u a l ,  
e m o t i o n a l ,  a n d  p h y s i c a l  d e v e l o p m e n t .  
D ' E v e l y n l ,  i n  h e r  b o o k ,  I n d i v i d u a l  P a r e n t - T e a c h e r  
C o n f e r e n c e s ,  s a y s :  
T h e  h o m e  a n d  s c h o o l  h a v e  j o i n t  r e s p o n s i b i l i t y  
t o r  a  c h i l d ' s  d e v e l o p m e n t .  W h a t  h a p p e n s  t o  h i m  i n  
e i t h e r  p l a c e  a t t e c t s  h i s  t o t a l  b e h a v i o r .  I n  o r d e r  
t o  h e l p  h i m  d e T e l o p  a  w e l l - b a l a n c e d  p e r s o n a l i t y  
s t r u c t u r e ,  t h e  h o m e  a n d  t h e  s c h o o l  m u s t  c o o p e r a t e  
i n  w o r k i n g  o u t  a  s u i t a b l e  p r o g r a m  o t  a c t i v i t i e s  
a n d  e x p e r i e n c e s .  I n d i v i d u a l  p a r e n t - t e a c h e r  c o n f e r •  
e n c e s  a r e  o n e  o t  t h e  m o s t  s a t i s f a c t o r y  m e a n s  o f  
m a k i n g  t h i s  c o o p e r a t i v e  p l a n n i n g  p o s s i b l e .  
T h e  p a r e n t s  a n d  t e a c h e r s  c o n s i d e r  w a y s  a n d  
m e a n s  f o r  i m p r o v i n g  t h e  l e a r n i n g  s i t u a t i o n ,  a n d  
w o r k  t o g e t h e r  f o r  t h e  b e s t  i n t e r e s t s  o f  t h e  c h i l d .  
T h e  t e a c h e r ,  t h r o u g h  h e r  o b s e r T a t i o n  o r  t h e  c h i l d  
a s  h e  p a r t i c i p a t e s  a n d  r e a c t s  t o  t h e  s o c i a l  l i t e  
o f  h i s  s c h o o l ;  i s  u s u a l l y  a b l e  t o  i n d i c a t e  t o  p a r •  
e n t s  T a r i o u s  t e n d e n c i e s  t h a t  n e e d  t o  b e  e v a l u a t e d .  
T h e  P a r e n t - T e a c h e r  C o n f e r e n c e  p r o v i d e s  a  w a y  
f o r  t h e  t e a c h e r  t o  e x p l a i n  h e r  p u r p o s e s  a n d  o b j e c -
t i v e s  a s  s h e  g u i d e s  t h e  c h i l d r e n .  P a r e n t s  h a T e  t h e  
o p p o r t u n i t y  t o  r e c e i v e  a n s w e r s  t o  t h e i r  p r o b l e m s  
a b o u t  e d u c a t i o n .  I t  g i v e s  t h e  t e a c h e r  a n  o p p o r t u -
n i t y  t o  d i s c u s s  t h e  p h i l o s o p h y  o f  h e r  p r o g r a m  w i t h  
t h e  p a r e n t .  
1
D • E v e l y n ,  K a t h e r i n e  E . ,  I n d i v i d u a l  P a r e n t - T e a c h e r  C o n f e r •  
e n c e s .  N e w  Y o r k :  B u r e a u  o r  P u b l i c a t i o n s ,  1 9 5 0 ,  P •  l .  
1  
Muriel Brown2, in her bulletin, ! Guide ~ Better 
Home-School Relationships, gives the following values ot 
conferences: 
Values in General 
Parents, children, and teachers working to-
gether have learned to appreciate each other. 
Mutual understanding, respect, and confidence have 
developed as people revealed their responsibilities 
in joint problem-solving. Out or successfully 
shared experiences have come new feelings or per-
sonal worth and personal r~sponsibility tor 
behaving well one•s self, and tor helping to create 
conditions favorable for the achievement of values 
by others. Tensions between home and school have 
been reduced, and there has been a consequent les-
sening of strains in the lives of teachers, parents, 
and pupils. 
Values ~ Children 
Wonderful things may happen to children when 
they sense a unity ot purpose between their homes 
and schools. They make better progress because: 
Their teachers know more about them, and 
give them more help. 
Their parents understand what teachers are 
trying to do. 
Their adjustment problems are solved in better 
ways because home and school are working together 
to find and deal with causes. 
They are released from the tensions which dev-
elop when requirements of homes and schools are in 
conflict, or are not coordinated. 
They feel more secure because parents, teachers, 
and children like each other better and are surrounded 
by an atmosphere of friendly purpose. 
2 
2Brown, Muriel w.,"A Guide to Better Home-School Relationships," 
Bulletin or the Association for Childhood Education Inter-
nationai, lfashlngton 5, D. c:-;-1950, PP• 5-6. 
V a l u e s  ! ' . . 2 ! ' : ,  P a r e n t s  
P a r e n t s  b e n e t i t  a s  1 1 1 1 c h  a s  c h i l d r e n  d o  w h e n  
h o m e s  a n d  s c h o o l s  a r e  i n  g e n u i n e  p a r t n e r s h i p .  
T h e y  d e v e l o p  t e e l i n g s  o f  s t a t u s  a n d  g r e a t e r  s e c -
u r i t y  i n  t h e  p a r e n t  r o l e .  T h e i r  e x p e r i e n c e  i s  
e n r i c h e d  t h r o u g h  o p p o r t u n i t i e s  t o  k e e p  u p  w i t h  
a d v a n c i n g  k n o w l e d g e  a b o u t  c h i l d r e n ,  e d u c a t i o n ,  
a n d  f l l J l l i l y  d e v e l o p m e n t  t h r o u g h :  
O p p o r t u n i t i e s  t o r  g a i n i n g  s k i l l  i n  c o o p e r a -
t i v e  a c t i o n .  
O p p o r t u n i t i e s  t o  t a k e  p a r t  i n  a  v a r i e t y  o r  
· u s e f u l  a c t i v i t i e s  w h i c h  a r e  p e r s o n a l l y  s a t i s f y i n g .  
E x p e r i e n c e s  w i t h  m a n y  d i f f e r e n t  k i n d s  o r  
f a m i l i e s ,  a n d  m a n y  d i f f e r e n t  k i n d s  o r  e d u c a t i o n a l  
n e e d s  a n d  p r o b l e m s .  
T h e  s h a r i n g  o f  e x p e r i e n c e  a n d  i d e a s  w i t h  
o t h e r  p a r e n t s .  
T h e  a w a k e n i n g  o f  i n t e r e s t  1 n  i s s u e s  a n d  p r o -
b l e m s  a f f e c t i n g  h o m e s ,  s c h o o l s ,  a n d  c h i l d r e n .  
3  
L u i s e  R e s z k i 3 ,  i n  h e r  a r t i c l e ,  . ! ! ! ! .  P a r e n t - T e a c h e r  C o n t e r -
! ! ! £ ! . · · !  C o o p e r a t i v e  ~· l i s t s  t h e  f o l l o w i n g  v a l u e s  o r  t h e  
p a r e n t - t e a c h e r  c o n f e r e n c e :  
1 .  " I t  e n a b l e s  t h e  t e a c h e r  t o  k n o w  t h e  c h i l d  
a n d  h i s  d e v e l o p m e n t a l  t a s k s . "  
2 .  " I t  p r o v i d e s  i n s i g h t  i n t o  t h e  p r o b l e m s  t h a t  
c e n t e r  i n  t h e  h o m e ,  b u t  e f f e c t  t h e  c h i l d ' s  s c h o o l  
l i f e . "  
3 .  " I t  p r e v e n t s  w a s t e d  t e a c h e r  e f f o r t  o f  f o c u s -
i n g  a t t e n t i o n  o n  t h e  p r o b l e m  r a t h e r  t h a n  o n  t h e  
s y m p t o m . •  
3 R e s z k i ,  L u i s e ,  " T h e  P a r e n t - T e a c h e r  C o n f e r e n c e - - A  C o o p e r a t i v e  
P l a n . "  T h e  N a t i o n a l  E l e m e n t a 1 3  Princi~al R e p o r t i n g  P u p i l  
P r o g r e s s ; - " V o i u m e  X X X I ,  N o  • .  ·  6 ,  u n e ,  1 9  2 .  
4. •rt provides the teacher with insight 
into the manner in which parents deal with their 
children.• 
$. •rt establishes a parent's confidence in 
the teacher.• 
6. •rt gives parent an opportunity to know 
the teacher as a person.• 
7. •rt helps the parent understand the goals of 
teaching, etc.• 
-
a. •rt helps parents understand the school 
environment, and its demands upon the child.• 
9• •rt provides assurance to the parent that 
the teacher values the child as a person, and is 
anxious tor his success.• 
10. •rt encourages parent participation in the 
program of evaluation. 
"The success or the program rests, without 
doubt~ upon the sincere belief in the worth of the 
parent-teacher conference, the willingness to give 
infinitely of time and energy, and the cooperative 
spirit of all participants in developing a plan to 
meet the needs or the school and community.• 
Every report to parents from our schools is a valuable 
tool in promoting public relations. Through.parent confer-
ences, teachers help the parent understand the school •. When 
parents find that their child is reading in first grade even 
though he does not read out of a book, when they understand 
the 1.mportance of a readiness program for every skill that 
is to be learned, and when they know that teachers do teach 
phonics, they will be more willing to cooper~te with the 
school, and will have some basis on which to evaluate the 
4 
present day attack on educational methods. If the relationsbjp 
i s  e s t a b l i s h e d ,  a n d  t h e  v a l u e  o f  t h e  r e l a t i o n s h i p  m a d e  t o  
t h e  p a r e n t s ,  t e a c h e r  a n d  c h i l d  w i l l  d e p e n d  u p o n  t h e  s k i l l  
a n d  u n d e r s t a n d i n g  o f  t h e  t e a c h e r  g u i d i n g  t h e  c o n f e r e n c e .  
T h e  t e a c h e r  m u s t  h a v e  s o m e  k n o w l e d g e  o f  g o o d  t e c h n i q u e s  o f  
i n t e r v i e w i n g .  
A n n e t t e  G a r r e t t 4 ,  i n  h e r  b o o k ,  I n t e r v i e w i n g  ! , 1 !  P r i n c i -
p l e s  ~Methods, w r i t e s  t h a t  t h e  f i r s t  s t e p  i n  a n  i n t e r v i e w  
i s  t o  h e l p  t h e  i n d i v i d u a l  b e i n g  i n t e r v i e w e d  r e l a x  a n d  f e e l  
f a i r l y  c o m f o r t a b l e .  T h i s  s i t u a t i o n  i s  d i f f i c u l t  t o  a c c o m p -
l i s h ,  u n l e s s  t h e  i n t e r v i e w e r  h i m s e l f  i s  r e l a x e d .  A  g o o d  
a p p r o a c h  i s  t o  e n c o u r a g e  h i m  t o  t a l k ,  a n d  t h e n  t o  l i s t e n  
c a r e f u l l y  w h i l e  h e  s p e a k s .  T h i s  a p p r o a c h  g i v e s  t h e  i n t e r -
v i e w e r  a  c h a n c e  t o  g e t  a c q u a i n t e d  w i t h  h i m .  
T h e  i n t e r v i e w e r . s h o u l d  a l s o  b e  f a m i l i a r  w i t h  c e r t a i n  
f a c t s  a b o u t  t h e  n a t u r e  o f  h u m a n  b e i n g s .  I n  o u r  r e l a t i o n -
s h i p s  w i t h  o t h e r  h u m a n  b e i n g s ,  i n t e l l e c t u a l  u n d e r s t a n d i n g  
i s  u s e l e s s  u n l e s s  a c c o m p a n i e d  b y  e m o t i o n a l  u n d e r s t a n d i n g .  
T h e  c e n t r a l  m e t h o d  o f  i n t e r v i e w i n g  i s  t h e  f i n e  a r t  o f  
q u e s t i o n i n g .  A  g o o d  g e n e r a l  r u l e  i s  t o  q u e s t i o n  f o r  o n l y  
o n e  o f  t w o  p u r p o s e s - - t o  o b t a i n  s p e c i a l l y  n e e d e d  i n f o r m a t i o n  
a n d  t o  d i r e c t  t h e  c l i e n t ' s  c o n v e r s a t i o n  f r o m  f r u i t l e s s  t o  
f r u i t f u l  c h a n n e l s .  I n  g e n e r a l ,  l e a d i n g ,  r a t h e r  t h a n  p o i n t e d  
4 a a r r e t t ,  A n n e t t e ,  I n t e r v i e w i n g  I t s  P r i n c i e y l e s  a n d  M e t h o d s .  
{ F a m i l y  W e l f a r e  A s s o c i a t i o n  o f  . A m e r i c a )  I  5 0 .  ~-
5  
questions and questions that cannot be answered by a brief 
"yes" or "no", are to be preferred. We seem to get further 
by being encouraging and sympathetic, and by leading the 
client to talk freely, than by trying to drag information 
out of him by belaboring him with questions. 
The physical setting of the interview may determine 
its entire potentiality. A comfortably relaxed atmosphere 
and some degree of privacy are important. 
The client has a right to expect the undivided atten-
tion of the interviewer. 
An interviewer should set aside a few minutes immedi-
ately after each interview for jotting down tull notes 
concerning it. 
These ideas are given practical application by D•Evelyn5 
in her book, Individual Parent-Teacher Conferences. She has 
listed some very good general guides for conferences. 
5 
1. "Responsibility for the success or failure 
of a conference rests primarily with the teacher. 
It is well to remember that success is relative, 
and each conference must be judged according to its 
own circumstances and results." 
2. "It is well to arrange for no interruptions 
during a conference. Nothing is more disturbing to 
the serious efforts of trying to think through a 
problem, than to be interrupted at a crucial moment." 
D•Evelyn, Katherine E., op. cit., 95. 
6 
3 .  • r t  i s  e a s i e r  t o  b u i l d  a  c o o p e r a t i v e  r e l a -
t i o n s h i p  i f  t h e  t e a c h e r  i s  n o t  s e a t e d  b e h i n d  a  
d e s k .  B e h i n d  a  d e s k ,  t h e  t e a c h e r  i s  i n  a  p l a c e  o r  
a u t h o r i t y ,  n o t  p a r t n e r s h i p . •  
4 .  • T h e  t e a c h e r ' s  g r e e t i n g  s h o u l d  b e  f r i e n d l y  
a n d  r e l a x e d .  I f  h e  i s  h u r r i e d  o r  t e n s e ,  t h e  p a r e n t  
w i l l  k n o w  i t .  I t  i s  d i f f i c u l t  t o  d i s c u s s  a  p r o b l e m  
w i t h  s o m e o n e  w h o  l o o k s  a s  i t  h e  w i s h e d  y o u  w e r e  n o t  
t h e r e ,  o r  w o u l d  s o o n  l e a T e . •  
5 .  • L i s t e n ,  a n d  t h e n  l i s t e n  s o m e  m o r e .  T h e  
t e a c h e r  d i d  n o t  i n v i t e  t h e  p a r e n t  i n  t o  d e l i v e r  a  
l e c t u r e  t o  h i J l l . ,  b u t  t o  g e t ,  a s  w e l l  a s  t o  g i T e  h e l p .  
E n c o u r a g e  t h e  p a r e n t  t o  t a l k ,  a n d  t h e n  l i s t e n  t o  
w h a t  h e  h a s  t o  s a y . •  
6 .  • F i n d  o u t  h o w  t h e  p a r e n t  i s  t h i n k i n g  a n d  
r e e l i n g  a b o u t  h i s  c h i l d .  T h i s  i s  i m p o r t a n t ,  b e c a u s e  
t h e  t e a c h e r  e a n n o t  u n d e r s t a n d  t h e  c h i l d ' s  b e h a v i o r  
u n t i l  h e  k n o w s  t h e  p a r e n t • a  a t t i t u d e . •  
7 .  " I t  a  p a r e n t  s a y s  h e  i s  w o r r i e d  a b o u t  h i s  
c h i l d ' s  b e h a T i o r ,  f o l l o w  t h r o u g h .  F i n d  o u t  w h y  h e  
i s  w o r r i e d .  T h e  t e a c h e r  s h o u l d  n o t  a s s u m e  t h a t  h e  
k n o w s  w h y ,  H e  a n d  t h e  p a r e n t  m a y  n o t  f e e l  t h e  s a m e  
w a y  a b o u t  t h e  c h i l d . •  
8 .  " I t  a  p a r e n t  g i T e s  w h a t  h e  t h i n k s  i s  t h e  
r e a s o n  t o r  a  c h i l d ' s  b e h a v i o r ,  a c c e p t  i t ,  a n d  l e a d  
t h e  d i s c u s s i o n  o n  t o  t h e  c o n s i d e r a t i o n  o t  o t h e r  
p o s s i b l e  c a u s e s .  B e h a v i o r  i s  t h e  r e s u l t  o f  m a n y  
c a u s a t i v e  f a c t o r s ,  n o t  o r  o n e . •  
9 .  • r f  a  p a r e n t  s u g g e s t s  a  p l a n  o t  a c t i o n ,  
a c c e p t  i t  i t  a t  a l l  p o s s i b l e  t o  d o  s o .  I t  i s  b e t t e r  
f o r  t h e  p a r e n t  t o  t r y  i t ,  t h a n  t o r  t h e  t e a c h e r  t o  
f o r c e  o n e  o r  h i s  o w n .  O n e  o f  t h e  g o a l s  i n  p a r e n t  
c o u n s e l l i n g  i s  t o  t r y  t o  g e t  t h e  p a r e n t  t o  t a k e  t h e  
i n i t i a t i T e .  I t  t h e  p a r e n t • •  p l a n  t a i l s ,  i t  i s  a l -
w a y s  p o s s i b l e  t o  s u g g e s t  o t h e r s  t h a t  m a y  s t r i k e  
n e a r e r  t o  t h e  r o o t  o r  t h e  d i f f i c u l t y . •  
1 0 .  • r r  t h e  p a r e n t  c a n n o t  s u g g e s t  r e a s o n s  f o r  a  
c h i l d ' s  b e h a T i o r ,  o r  p l a n s  o f  a c t i o n  t o  d e a l  w i t h  
i t ,  t h e  t e a c h e r  m i g h t  s u g g e s t  a l t e r n a t i T e s  t o r  j o i n t  
c o n s i d e r a t i o n .  T h i a  : m i g h t  b e  a  p o s s i b i l i t y - - • W h a t  
d o  y o u  t h i n k ?  Y o u  k n o w  a l l  t h e  f a c t s  o r  t h e  s i t u a -
t i o n  b e t t e r  t h a n  I  d o , •  o r ,  • w e  m i g h t  t r y  t h i s ,  a n d  
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see what happens. It may take us a while to find 
the source of the difficulty.' Such an approach 
makes the parent a participator in the final deci-
sion for tentative plans, and leads to discussion 
that helps him to accept the plan as his own. 
ll. •rt does not help to argue with a parent •. 
Arguing will arouee resentment and reaistance.• 
12. •rt is better not to assume that a parent 
wants help or advice. Such assumption usually 
brings reaistanoe because it implies a form of 
criticism.• 
lJ. "Most parents cannot be objective about 
their own children. Therefore, do not criticize 
either directly or. indirectly. Criticism is fa-
tal to the building of a cooperative relationship.• 
l~. •Avoid giving direct advice when the par-
ent gives_a statement of his problem and then leans 
back saying, 'Tell me what to do. 1 Let any advice 
or suggestions gl'OW: out of mutual discussion and a 
growing insight on the part of the parent into the 
reasons for the behavior.• 
15. •no not get ahead of the parent in his 
thinking. In other words, the teacher should not 
try to push his thinking onto a parent before the 
parent is ready to see it throU§h a process of 
discussion and mutual J;hinking. 
16. •Try to be aware of sensitive spots, and 
avoid embarrassing the parent by noting facial 
expressions, gestures, and voice. They all give 
a clue to the parent's emotions.• 
17• •Be accepting. That is, accept anything 
the parent tells you, without showing surprise or 
disapproval. If the teacher cannot do this, he 
will not get an honest picture of the parent's 
attitudes and feelings.• 
18. •The teacher should be ready to recognize 
problems that are so difficult as to prevent him 
from giving sufficient help to the parent. ~ar­
ents with complex emotional problems should be 
referred to the consulting psychologist or guidance 
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e p e c i a l i s t  o n  t h e  s t a f f ,  w h o  i n  t u r n  w i l l  r e f e r  t h e  
i n d i • i d u a l  t o  a  p s y c h i a t r i s t ,  i f  t h e r e  i 1  s u c h  a  
n e e d .  I f  t h e r e  i •  n o  o n e  o n  t h e  s c h o o l  e t a f f  t o  
w h o m  t h e  t e a c h e r  c a n  r e f e r ,  h e  s h o u l d  t r y  t o  h a v e  
a v a i l a b l e  t h e  n a m e s  o f  s p e c i a l i s t s  i n  t h e  c o m m u n i t y .  
I n  r e f e r r i n g ,  i t  i s  e a s y  t o  s a y ,  ' I  w i s h  I  c o u l d  
h e l p  y o u ,  b u t  I  f e e l  y o u  n e e d  m o r e  h e l p  t h a n  I  c a n  
g i v e  y o u .  I  k n o w  t h e  n a m e s  o f  t w o  o r  t h r e e  c o n s u l •  
t a n t s  i f  y o u  w i s h  t h e m ,  o r  y o u  m a y  k n o w  s o m e o n e  
y o u r s e l f ' . "  
1 9 .  • r t  i s  h e l p f u l  t o  t r y  t o  c l o s e  t h e  c o n -
f e r e n c e  o n  a  c o n s t r u c t i v e ,  a  p l e a s a n t ,  o r  a  
f o r w a r d - g o i n g  n o t e ,  s u c h  a s  a  p l a n  f o r  f u r t h e r  
c o n s u l t a t i o n ,  a  d e f i n i t e  d a t e  f o r  t h e  n e x t  c o n f e r -
e n c e ,  a  s t a t e m e n t  o f  e n c o u r a g e m e n t  o r  r e a s s u r a n c e ,  
o r  a  s t a t e m e n t  o f  a  p l a n  f o r  c o o p e r a t i v e  a c t i o n . •  
D ' E v e l y n  s u m m a r i z e s  t h e  c o u n s e l l i n g  t e c h n i q u e  a s  o n e  
t h a t  d e p e n d s  u p o n  t h e  r e l a t i o n s h i p  b e t w e e n  t h e  p a r e n t  a n d  
t e a c h e r .  T h e  r e l a t i o n s h i p  m u s t  b e  o n e  t h a t  p e l ' l l l 1 t a  t h e  
p a r e n t  t o  e x p r e s s  h i s  t h o u g h t s  a n d  f e e l i n g s ,  a n d  k n o w  t h a t  
w h i l e  h e  i s  d o i n g  i t  h e  w i l l  b e  l i s t e n e d  t o  a n d  u n d e r s t o o d .  
I n  a  r e l a t i o n s h i p  l i k e  t h e  o n e  d e s c r i b e d ,  i t  i s  p o s s i b l e  
f o r  t h e  p a r e n t  a n d  t e a c h e r  t o  m o v e  o n  t o g e t h e r  t o  i n t e l l i -
g e n t  a n d  c o n s t r u c t i v e  p l a n n i n g  f o r  t h e  c h i l d .  
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Chapter II 
REVIEW OF RELATED WRITINGS 
This reTiew of writings presents selected material 
which relates to eTer<y phase or the parent-teacher confer-
ence. The following topics will be considered: ActiTitiea 
for building a background or participation in the parent-
teacher conference, principles of a good parent-teacher 
conference, and the important part or which a parent plays 
in helping the teacher understand the child. 
Ver-y little research has been done or reported in 
writing in the area of parent-teacher conferences. The 
major part of the writings are found in periodicals. 
Hildreth6 says: 
One of the objectives in parent counselling 
is to bring parents to understand the nature of 
the child training problems with which they have 
to deal, and to help them adopt mature objectiTe 
attitudes toward problems of child training. 
Parents• attitudes play a large part in 
helping to meet the problem or individualized 
instruction. As children advance through the 
year, parents can be prepared through group 
meetings and individual conferences tor differ-
ences in the child's progress that become more 
evident all the time. Parents can be assured 
that these differences are to be expected, and 
6Hildreth, Gertrude, Readiness for School Beginners, 
(World Book Company, 1950), P• ~. 
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t h a t  t h e  s c h o o l  t a k e s  p u p i l  v a r i a b i l i t y  i n t o  
a c c o u n t  w h e n  c o n s i d e r i n g  t e a c h i n g  m e t h o d s ,  w h e n  
a s s i g n i n g  l e a r n i n g  t a s k s ,  a n d  w h e n  r a t i n g  r e s u l t s .  
L o i s  M e e k 7 ,  i n  h e r  a r t i c l e ,  " P a r e n t s  a n d  T e a c h e r s  
T o g e t h e r , "  t e l l s  w h a t  v a l u a b l e  i n f o r m a t i o n  p a r e n t s  c a n  g i v e  
t o  t h e  t e a c h e r ,  t h a t  w i l l  h e l p  t h e  t e a c h e r  u n d e r s t a n d  t h e  
c h i l d .  S h e  s a y s  t h a t  a  c h i l d  l e a r n s  m a n y  t h i n g s  i n  t h e  
h o m e  b e f o r e  h e  g o e s  t o  s c h o o l .  H e  b e g i n s  h i s  u n d e r s t a n d i n g  
o f  t h e  s t r a n g e  w o r l d ,  h e  l e a r n s  t o  t a k e  c a r e  o f  h i m s e l f  a n d  
h i s  t h i n g s ,  l e a r n s  t o  l i k e  o r  d i s l i k e  c e r t a i n  t h i n g s  o r  
p e r s o n s ,  a n d  l e a r n s  h o w  t o  g e t  a l o n g  w i t h  c h i l d r e n  o r  a d u l t s .  
E v e n  a f t e r  h e  g o e s  t o  s c h o o l ,  h i s  e d u c a t i o n  i s  c o n t -
i n u i n g  a t  h o m e  a t  t h e  s a m e  t i m e .  o u t  o f  a  t w e n t y - f o u r  h o u r  
d a y ,  h e  i s  i n  s c h o o l  o n l y  a b o u t  f i v e  h o u r s .  A l l  h i s  h o m e  
a c t i v i t i e s ,  s u c h  a s  d r e s s i n g ,  e a t i n g ,  s l e e p i n g ,  p l a y i n g ,  
c o n v e r s i n g ,  a n d  t a k i n g  p a r t  i n  t h e  f a m i l y  a n d  c o m m u n i t y ,  
p r o v i d e  o p p o r t u n i t i e s  f o r  l e a r n i n g  a n d  m a k i n g  s o c i a l  a n d  
e m o t i o n a l  a d j u s t m e n t s .  T h u s  t h e  h o m e  i s  a n  i m p o r t a n t  p l a c e  
e d u c a t i o n a l l y .  
P a r e n t s  h a v e  a  g r e a t  d e a l  t o  o f f e r  i n  h e l p i n g  t e a c h e r s  
u n d e r s t a n d  c h i l d r e n .  T h e y  k n o w  t h e  g r o w t h  a n d  d e v e l o p m e n t  
o f  t h e i r  c h i l d  f r o m  b i r t h ,  a n d  t h e y  k n o w  t h e  h e r e d i t a r y  f a c -
t o r s  w h i c h  a r e  i m p o r t a n t  i n  t h e  c h i l d ' s  a d j u s t m e n t .  
7 M e e k ,  L o i s  H . ,  " P a r e n t s  a n d  T e a c h e r s  T o g e t h e r , "  P a r e n t s  
M a g a z i n e ,  ( S e p t e m b e r ,  1 9 3 2 ) .  
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Teachers may learn from parents the developmental history 
of the child: when he first walked and talked, when he has 
been ill and when he has suffered accidents. It is well for 
a teacher to have a picture of the home surroundings. Par-
ents can give better than anyone else a picture of the child 
as a growing personality. 
The teacher then can tell the parent about the child•• 
social and emotional adjustment at school, and his academic 
achievement. She can discuss with the parents a construe-
tive plan for the child's best possible development. The 
teacher and the parent can then pool their knowledge and 
efforts. Then, parents and teachers, and home and school 
are working together for the best development of the child. 
Dorothy Baruch8, in writing on this same topic, says 
that no statement was ever 'truer than this one: "The teach• 
er needs the parent." 
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The parent has been with the child more than the teacher, 
and in a greater variety of situations. The parent can bring 
to the teacher many or the things that have happened during 
this time, which have made an imprint upon the child. Some-
times they tell us such things as, "Alan's father left me 
when Alan was three. Before that, our home life was stormy.• 
8Baruch, Dorothy w., "Parents and Teachers Work Together.• 
National Education Association Journal 30:259, (Dec., 194J.). 
S u d d e n l y  w e  u n d e r s t a n d  w h y  A l a n  s e e m s  t o  h a v e  a  d e s i r e  
t o  h u r t  a n d  a n n o y  o t h e r  c h i l d r e n .  A  t e a c h e r  w o u l d  t h e n  
p r o v i d e  m a n y  o p p o r t u n i t i e s  f o r  A l a n  t o  e x p r e s s  h i m s e l f  
t h r o u g h  f r e e  p a i n t i n g ,  d r a m a t i z a t i o n ,  a n d  t r e e  w r i t i n g .  
T h e  p a r e n t  a l s o  n e e d s  t h e  t e a c h e r .  T o d a y ,  p a r e n t s  a r e  
u n d e r  p r e s s u r e  1 n  b r i n g i n g  u p  t h e i r  c h i l d r e n .  T h e  t e a c h e r  
c a n  h e l p  b y  h a v i n g  g r o u p  d i s c u s s i o n  m e e t i n g s .  S h e  c a n  h a v e  
p a r e n t s  c o m e  i n  a n d  o b s e r v e  i n  t h e  c l a s s r o o m .  A f t e r  p a r e n t s  
h a v e  a  c h a n e e  t o  d i s c u s s  t h e i r  p r o b l e m s  t o g e t h e r ,  t h e y  b e g i n  
t o  r e a l i z e  t h a t  s o m e  o f  t h e  b e h a v i o r  t h a t  h a s  d i s t r e s s e d  
t h e m  i s  c o m m o n  t o  m a n y  c h i l d r e n .  
G r a c e  I r e R e  B e n n e t t 9 ,  i n  h e r  a r t i c l e ,  • M a k i n g  t h e  ~ost 
o f  O u r  C o n t a c t s  W i t h  P a r e n t s , •  s a y s  t h a t  c o o p e r a t i o n  b e t w e e n  
p a r e n t  a n d  t e a c h e r  f r e q u e n t l y  h a s  d i r e c t  b e a r i n g  u p o n  t h e  
b e h a v i o r  o f  s c h o o l  c h i l d r e n .  M o t h e r  a n d  t e a c h e r  t o g e t h e r  
c a n  o f t e n  h e l p  e a c h  o t h e r  i n  f i n d i n g  t h e  c a u s e  t o r  a  c h i l d ' s  
b e h a v i o r .  T h i s  s t a t e m e n t  i m p l i e s  t h a t  t h e  t e a c h e r  i s  a b l e  
t o  i n s p i r e  t h e  c o n f i d e n c e  o r  t h e  p a r e n t ,  a n d  a c c e p t  t h e  p a r •  
e n t t s  a n a l y s i s  o f  t h e  p r o b l e m s .  S u c h  c o n f i d e n c e  d e p e n d s  
u s u a l l y  u p o n  t h e  t e a c h e r ' s  p e r s o n a l i t y  a n d  h e r  s k i l l  i n  
i n t e r v i e w i n g .  
9 B e n n e t t ,  G r a c e  I . ,  • M a k i n g  t h e  M o s t  o f  O u r  C o n t a c t s  W i t h  
P a r e n t s . •  P r o g r e s s i v e  E d u c a t i o n .  1 1 : 2 0 7 ,  ( M a r c h ,  1 9 3 4 > •  
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Baruch10 sets up these standards for conferences: 
1. "Have conferences either at the parents• 
home, or at the school--the place fre~st from 
distractions.• 
2. "set about half an hour aside for each 
conference." 
3. "Listen. Listen some more." 
4. "Don•t tell the parent what to do." 
5. "Remember that as a person talks about his 
problems, they become leas pressing. So let the 
parent know that you are interested in anything 
that concerns him." 
6. "Respond more to the parent•s feeling than 
to the events that he relates to you. If he tells 
you that he was mad and spanked his child, don•t 
lecture on better methods. Say, 'I know. Things 
like that do make me angryt." 
7. "Don't condemn. There is always a reason 
for people doing what they do." 
8. "When you accept feelings in a parent as 
being natural and human, then the parent can feel, 
•After all, I•m not too awful, since this person 
can accept me.• It is only when a person faces 
and accepts himself that he can begin to see where 
he wants to change." 
Lydia A. Druggina11 and Verna L. Vickery, in their 
article, "Parent-Teacher Conferences" in the Journal of 
Education, have set up some principles of a good parent-
teacher conference. 
10Baruch, Dorothy w., .QE.• £.!l•• P• 260. 
11nruggins, Lydia A. and Vickery, Verna L., "Parent-Teacher 
Conferences," The Journal ~ Education. 134:220-221, (Nov., 1944). ~ 
F i r s t ,  a  g o o d  c o n f e r e n c e  i s  w e l l  p l a m i e d .  A r t e r  e s t a b -
l i s h i n g  a  c l e a r  p u r p o s e  a s  t o  t h e  o b j e c t i v e  o r  t h e  c o n f e r -
e n c e ,  t h e  t e a c h e r  t h e n  a s s e m b l e •  a l l  r e c o r d s  a n d  p e r t i n e n t  
i n f o l ' l l l 8 . t i o n .  S u c h  i n f o r m a t i o n  m a y  b e  o b t a i n e d  f r o m  t e a t s ,  
a t t e n d a n c e  r e c o r d s ,  h e a l t h  h i s t o r y ,  d a i l y  o b s e r v a t i o n  o f  t h e  
c h i l d  a t  w o r k  a n d  p l a y ,  s a m p l e s  o r  t h e  c h i l d ' •  w o r k  i n  
s c h o o l ,  a n d  t h e  ~hild's o w n  e v a l u a t i o n  o f  h i s  n e e d s ,  i n t e r -
e s t s ,  a n d  a c h i e v e m e n t s .  
T h e  t e a c h e r  a c c e p t s  t h e  p a r e n t  a s  a  c o - w o r k e r  a n d  a  
g u e s t .  H e  g i v e s  t h e  p a r e n t  a n  o p p o r t u n i t y  t o  d i s c u s s  h i s  
i n t e r e s t s .  
T h e  t e a c h e r  a d o p t s  t h e  p o s i t i v e  a p p r o a c h .  E v e r y  g o o d  
c o n f e r e n c e  l e a d s  t o  g r e a t e r  g r o w t h  i n  t h e  c h 1 l d • s  s o c i a l  
a d j u s t m e n t ,  p h y s i c a l  d e v e l o p m e n t  a n d  a c a d e m i c  a c h i e v e m e n t .  
T h e  t e a c h e r  s h o u l d  b e  a w a r e  t h a t  n o  e d u c a t i o n a l  p ? ' o b l e : m  i n  
a n y  c a s e  i s  p u r e l y  a c a d e m i c .  
A  g o o d  c o n f e r e n c e  i s  m a d e  m o r e  e f f e c t i v e  w h e n  d e s i r a b l e  
t e c h n i q u e s  a r e  u t i l i z e d .  
D r u g g i n s
1
2  a n d  V i c k e r y ,  i n  " P a r e n t - T e a c h e r  C o n f e r e n c e s , "  
g i v e  t h e s e  s u g g e s t i o n s  f o r  a c h i e v i n g  a  p r o f i t a b l e  d i s c u s s i o n :  
1 .  " L e t  t h e  p a r e n t  d o  h i s  o w n  t h i n k i n g . •  
2 .  " D o n ' t  t r y  t o  g i v e  h i m  t h e  • r i g h t •  a n s w e r  
t o  s a v e  t i m e . •  
1 2  
D r 1 1 g g i n s ,  L y d i a  A .  a n d  V i c k e r y ,  V e r n a  L . ,  . Q E . •  ~., p .  2 2 1 .  
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3. •Make your points in short statements, 
rather than lectures.• 
4. •Trust your parent. There is no parent 
who is not superior to you in some experience. 
Use these experiences to your mutual advantage.• 
5. •since the time available for any confer-" 
ence is limited, try to discuss only the most 
pertinent of pressing issues.• 
6. •At the end of the conference, sWlllll8.rize 
the most important points that have been made.• 
A good parent-teacher relationship is most valuable in 
helping a teacher build a program that will provide for the 
needs of each individual child in her room. 
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C h a p t e r  I I I  
P R O C E D U R E  A N D  O R G A N I Z A T I O N  O F  D A T A  
T h e  p u r p o s e  o r  t h i s  s t u d y  w a s  t o  d i s c o v e r  h o w  r r e -
q u e n t l y  p a r e n t • t e a c h e r  c o n r e r e n c e s  a r e  b e i n g  u s e d  i n  
r i r s t • c l a s s  d i s t r i c t s  i n  t h e  S t a t e  o f  W a s h i n g t o n ,  a n d  t o  
s W 1 1 1 1 1 & r i z e  t h e  p r o c e d u r e s  u s e d  1 n  c o n d u c t i n g  p a r e n t - t e a c h e r  
c o n f e r e n c e s .  
T o  o b t a i n  t h e  d a t a  f o r  t h i s  s t u d y ,  p r e l i m i n a r y  s u r v e y  
c a r d a  w e r e  s e n t  t o  t h r e e  h u n d r e d  p r i n c i p a l s  o r  e l e m e n t a r y  
s c h o o l s  i n  f i r s t - c l a s s  d i s t r i c t s  i n  t h e  S t a t e  o f  W a s h i n g t o n .  
T h e  p r i n c i p a l s  w e r e  a s k e d  t o  a n s w e r  t h e  f o l l o w i n g  q u e s t i o n  
b y  c h e c k i n g  " y e s "  o r  " n o
0
•  " D o  y o u  u s e  p a r e n t - t e a c h e r  
c o n r e r e n c e s  i n  y o u r  e l e m e n t a r y  s c h o o l  a s  a  m e t h o d  o f  r e p o r t -
i n g  t o  p a r e n t s ? "  
P r i n c i p a l s  i n  o n l y  f i r s t - c l a s s  d i s t r i c t s  w e r e  a s k e d  t o  
c o o p e r a t e  i n  t h i s  s t u d y ,  b e c a u s e  c o n t a c t i n g  e v e r y  t e a c h e r  i n  
a l l  t h e  s c h o o l s  i n  t h e  S t a t e  w o u l d  h a v e  b e e n  d i f f i c u l t .  
T w o  h u n d r e d  a n d  t w e n t y  o f  t h e  t h r e e  h u n d r e d  s u r v e y  
c a r d s  w e r e  r e t u r n e d .  O n e  h u n d r e d  a n d  f i v e  o r  t h e  t w o  h u n d r e d  
a n d  t w e n t y  s t a t e d  t h a t  p a r e n t - t e a c h e r  c o n f e r e n c e s  w e r e  
d e f i n i t e l y  u s e d  a s  a  m e t h o d  o f  r e p o r t i n g  t o  p a r e n t s .  
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Questionnaires were sent to the one hundred and five 
principals. The principals were asked for answers to the 
following questions: 
1. How often do you have parent-teacher 
conferences during the school year? 
2. What is the duration or the average 
conference? 
3. Is the pupil given an opportunity to 
participate? 
~. H0w does the pupil participate? 
5. When are conferences given? 
6. At what grade levels are parent-teacher 
conferences used as a method or reporting to parents? 
7. If the conferences are given during the 
school day, what provisions are made for the 
teachers who have regular class responsibilities? 
8. Approximately how much time does each 
teacher use in preparing for a conference? 
9. Are written evaluations or check lists 
supplied to parents during the conference? 
10. Are report cards used in addition to 
conferences? 
11. How was this method or reporting to par-
ents first introduced into your school system? 
12. Have you carried on a local survey to 
determine parent-teacher opinion or the parent-
teacher conferences? 
13. Did the parents indicate that this method 
or reporting their child's progress in school was: 
Excellent Good Fair Poor 
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1 4 .  W h a t  p e r  c e n t  p r e f e r r e d  p a r e n t - t e a c h e r  
c o n f  e r e n c e s ' I  
1 $ .  W h a t  p e r  c e n t  p r e f e r r e d  r e p o r t  c a r d s ?  
1 6 .  H o w  d o  y o u  r e c o r d  p a r e n t - t e a c h e r  c o n f e r -
e n c e s ?  
1 7 •  H o w  d o  y o u  u s e  s u c h  r e c o r d s ?  
1 8 .  D o  y o u  h a v e  
i n g  o n  c o n f e r e n c e s ?  
e n c l o s e  a  c o p y  w i t h  
a  p l a n  o f  p r o c e d u r e  f o r  c a r r y -
I f  s o ,  w o u l d  y o u  p l e a s e  
t h e  q u e s t i o n n a i r e ?  
E i g h t y - t w o  q u e s t i o n n a i r e s  w e r e  r e t u r n e d .  T h e  d a t a  
o b t a i n e d  f r o m  t h e  q u e s t i o n n a i r e s  h a s  b e e n  t a b u l a t e d  i n  t h e  
f o l l o w i n g  f o r m .  
1 9  
QU&S'i'ION I 
How often do 7ou have parent-teacher conferences 
during the school zeart 
One conference and one report card 5 
One conference and tour report cards l 
One conference and three report cards 2 
One conference and two report cards ~ 
Two conferences and one report card 1
1
7 
Two conferences 8 
Two conferences and two report cards 3 
Three conferences 
Other Arrangements 
"Conferences aa often as needed--report cards 
tour times a 7ear." 
"Nine-week report carda--conferences held b7 
appointment." 
"Conferences held as requested, whether b7 
parent or school." 
"Report cards twice a 7ear. Parents are 
called in b7 teachers when they feel it will bene-
fit the child." 
"As frequently as situations demand or require." 
"Conferences are arranged by req~est of teacher 
to supplement written and fol"lllAl reports.• 
"One conference for all--two tor those who need 
it." 
"One group conference, one or two individual 
conference, and one or two written reports." 
"Three report cards. Conferences when needed." 
"Teacher's choice of one conference and two 
report cards, or two conferences and one report card." 
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" T e a c h e r s  h a v e  a  c h o i c e :  O n e  c o n f e r e n c e  
a n d  o n e  r e p o r t  c a r d .  t w o  c o n f e r e n c e s .  l e t t e r s ·  t o  
p a r e n t s .  o r  a l l  r e p o r t  c a r d s . •  
" O n e - t h i r d  h a v e  o n e  c o n f e r e n c e  a n d  t w o  
r e p o r t  c a r d s .  O n e - t h i r d  h a v e  t w o  c o n f e r e n c e s  
a n d  o n e  r e p o r t  c a r d .  O n e - t h i r d  h a v e  a l l  w r i t t e n  
r e p o r t s . •  
" T w o  i n d i v i d u a l  c o n f e r e n c e s .  o n e  g r o u p  
c o n f e r e n c e •  a n d  o n e  w r i t t e n  l e t t e r . •  
" F o u r  r e p o r t s :  O n e  g r o u p  c o n f e r e n c e .  
P a r e n t - t e a c h e r  c o n f e r e n c e .  P a r e n t - t e a c h e r  c o n f e r e n c e  
o r  w r i t t e n  l e t t e r .  W r i t t e n  r e p o r t . •  
2 1  
QUESTION II 
What is the dUration of the average conf erencet 
1 hour 45 minutes 
30 minutes 
15 minutes 
2 
6 
43 
11 
Other ~Limits 
20 minutes 
15 to )0 minutes 
30 to 45 minutes 
15 minutes to over 
an hour 
No time limit 
6 
3 
1 
1 
2 
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Q . U E S T I O N  I I I  
I s  t h e  p u p i l  g i v e n  a n  o p p o r t u n i t y  t o  p a r t i c i p a t e ?  
Y e s  
N o  
S o m e t i m e s  
S e l d o m  
2 1  
4 6  
1 3  
1  
2 3  
QUF.sTION IV 
How does the pupil participate? 
"Usually to clarify statements and attitudes 
so parents and teachers understand clearly." 
"Teacher has pupil informed so that what 
teacher tells parent in conference comes as no 
surprise. By commencing first with the child, the 
child feels he has had a part in the conference." 
"Children participating in group evaluations." 
"Children participating in group discussions.• 
"Children participating in selecting materials 
to show parents." 
-
"In Pupil-teacher conference previous to 
parent-teacher conference." 
"He is allowed to sit and answer questions 
when deemed.necessary." 
"He is given an opportunity to express his views." 
"Shows records of achievement." 
"Being present for part of explanation. Some 
individual conferences with child before parents 
arrive." 
"He has an opportunity to e:xplain his parti-
cular behavior relating to the purpose of the 
conference." 
"Usually a pupil-teacher conference precedes 
the parent-teacher conference." 
"Talking with the child prior to the confer-
ence, and letting child help decide what should be 
covered in the conference." 
11 The first grade teacher has the child read 
for the mother." 
" P u p i l  s i t s  i n  w i t h  c h a n c e s  t o  e x p r e s s  
f r e e l y - . "  
" P a r e n t  t a l k s  t o  c h i l d . "  
" A f t e r  p a r e n t - t e a c h e r  c o n f e r e n c e s ,  t h e  c h i l d  
i s  c a l l e d  i n  t o  h e a r  c h i l d ' s  v i e w  o f  p r o b l e m s ,  a n d  
t o  b e  i n  o n  p l a n s  f o r  s o l u t i o n s . "  
" I n  e v a l u a t i n g  h i m s e l f  b y  u s i n g  a  c h e c k  
s h e e t . "  
" P a r e n t ,  t e a c h e r ,  a n d  p u p i l  l o o k  t h r o u g h  w o r k  
f o l d e r  t o g e t h e r ,  d i s c u s s i n g  w a y - a  o f  i m p r o v e m e n t . "  
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QUESTION V 
When are conferences given? 
During the regular school day 10 
During school day and before and after 
school 14 
Before and after school 43 
After school 2 
After school and evenings l 
On weekends l 
All three possibilities, plus evenings 4 
Other Plans ~ 
"School is dismissed one hour early on con-
ference days. Part is done on teacher time." 
"We dismiss the class early, giving six hours 
per semester. This does not give enough time. 
The remainder is done after school." 
"During the regular school day, before and 
after school, and on weekends." 
"Although we have a plan for released time, 
more and more teachers appear hesitant to leave 
their classrooms.• 
"We dismiss at 1:45 for a week, and the 
remainder of the afternoon is given over to 
conferences." 
"We allow one hour per day for six days of 
regular school time, and the teacher uses from 
one-half to one hour of the after school time, also." 
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Q U E S T I O N  V I  
A t  w h a t  l e v e l s  a r e  p a r e n t - t e a c h e r  c o n f e r e n c e s  
u s e d  a s  a  m e t h o d  o f  r e p o r t i n g  t o  p a r e n t s T  
P r i m a r y  2 6  
P r i m a r y  a n d  I n t e r m e d i a t e  4 5  
J u n i o r  H i g h  1  
P r i m a r y ,  I n t e r m e d i a t e  a n d  J r .  H i g h  5  
P r i m a r y ,  I n t e r m e d i a t e ,  J r .  H i g h  a n d  
S r .  H i g h  2  
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QUESTION VII 
If the conferences are given during the s.chool 
da7, what proTisions are :made for the teachers 
who have regular class responsibilities! 
Substitute teacher 4 
Principal and substitutes part-time 2 
If conference is necessa~ during the 
school day, the principal takes classes 3 
Cadet teachers ) 
School is out at 3 o•clock for three days 2~ Combining classes 
Other Provisions 
"Clerk looks after class, older pupil for 
prima~ grade occasionally.• 
"Principal or Vice-Principal occasionally 
takes over class for 30-40 minutes.• 
•use special teachers, art period, and 
libra~ period.• 
•combine classes (moTies), parent substitutes." 
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Q U F . s T I O N  V I I I  
A p p r o x i m a t e l y  h o w  1 1 1 1 1 c h  t i m e  d o e s  e a c h  t e a c h e r  u s e  i n  
p r e p a r i n g  t o r  a  c o n t e r e n c e t  
O n e  h o u r  
H a l t - h o u r  
1 . 5  m i n u t e s  
V a r i e s  
1 3  
2 2  
9  
7  
O t h e r  A m o u n t s  ~ ! ! . ! ! ! .  
" H a r d  t o  e s t i m a t e ,  s i n c e  w e  m a k e  a  c a s e  h i s t o r y  
c a r d  o f  e a c h ,  i n c l u d i n g  p e r s o n a l i t y ,  c i t i z e n s h i p ,  
s c h o l a r s h i p s ,  e t c . "  
" P u p i l  w o r k  f o l d e r s  a r e  k e p t  d a i l y  t o r  p a r e n t s •  
i n s p e c t i o n . "  
" I t  w o u l d  d e p e n d  o n  t h e  p a r e n t  o r  c h i l d  
i n T o l v e d . "  
" D a y  t o  d a y  l i v i n g  w i t h  t h e  c h i l d . "  
" F r o m  G  t o  1  h o u r . "  
" P l a n n i n g  i s  a c c u m u l a t i v e  f r o m  b e g i n n i n g  o f  
t e r m , . u n t i l  c o n f e r e n c e  i s  s c h e d u l • d . •  
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QUESTION IX 
Are written evaluations or check lists supplied 
to parents during the conrerence? 
Yea 
No 
4.0 
28 
30 
Q U E S T I O N  X  
A r e  r e p o r t  c a r d s  u s e d  i n  a d d i t i o n  t o  c o n . f e r e n c e a T  
Y e a  
N o  
5 1  
2 3  
" S t a t e m e n t  o f  p r o m o t i o n . "  
-
" W r i t t e n  l e t t e r  r e p o r t . •  
" Y e a ,  i n  i n t e ! ' l l l e d i a t e  g r a d e . "  
• 1 0 ,  i n  k i n d e r g a r t e n ,  f i r s t  a n d  s e c o n d  g r a d e s . "  
" A  s u m m a r y  r e p o r t  e s s a y  t y p e  i s  g i v e n  t o  p a r -
e n t s  a t  t h e  e n d  o f  t h e  y e a r . "  
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QUESTION XI 
How was this method or reporting to parents first 
introduced into 1our school s1stem! 
"In kindergarten, then in two key schools tor 
experiaen t. • 
"started in kindergarten in 1947, by 1950 
third. grade. n 
•parents were introduced to it gradually one 
grade at a time." 
•A report card committee, after much study, 
decided to initiate it. The parents were informed 
through our Parent-Teachers Association and letters 
from the Superintendent." 
"At princ !pal 1. s request.• 
"As an experiment on a trial basis." 
"One teacher contacted her parents. Two more joined in. The following year, all teachers agreed 
to t17 it. Discussed at Fall teacher workshop with 
Lay persons attendln§• Panel at September Parent~. 
Teacher Association. 
"Discussed in Parent-Teacher Association Council 
meeting. Room mothers explained to the rest of the 
parents. Away we went." 
"Parents or each level were called into the 
school, and it was discussed and approved before we 
did it." 
"First, a panel discussion of the Parent-Teacher 
Association, and Pre-School parents and teachers. 
This was at a night meeting, with both groups present 
and much publicity given it. Later the teachers of 
the first grade where it was to be started had a meet-
ing in their own rooms and discussed it further and 
took a vote. The majority were for it.• 
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" B y  a g r e e m e n t  a m o n g  a t a f f ,  t h e n  p a r e n t s  w e r e  
n o t i f i e d .  S o m e  d i s c u s a i o n  d u r i n g  r o o m  P a r e n t -
T e a c h e r  A s a o c i a t i o n  m e • t i n g s . •  
" D i s c u s s e d  i t  w i t h  p a r e n t s  a t  s p e c i a l  
m e e t i n g s . •  
" T e a c h e r  s u g g e s t e d ,  t r i e d  o u t  a n d  s u r v e y  
c o n d u c t e d .  T h e  p a r e n t s  a c c e p t e d  i t . •  
" I n i t i a t e d  w h e n  n e w  s c h o o l  o p e n e d . "  
" T h r o u g h  m i n o r i t y  c o m m i t t e e  a n d  g r o u p  
p r e s s u r e .  M a n y  p e o p l e  i n  t h e  s y s t e m  d o  n o t  
f a v o r  c o n f e r e n c e s . •  
• s e v e r a l  s t r a w  m e n  t r i e d  i t  o u t - - i n t r o -
d u c t o r y  p e r i o d  t h r e e  o r  f o u r  y e a r s . •  
" L e t t e r s  s e n t  h o m e  w i t h  p u p i l s  t o  p a r e n t s .  
N e w s p a p e r  a r t i c l e s .  S e v e r a l  t e a c h e r ' s  m e e t i n g s  
t o  p l a n  w i t h  s p e a k e r s  f r o m  s c h o o l s  u a i n g  p l a n . •  
" S u g g e s t e d  b y  r e p o r t  c a r d  r e v i s i o n  c o m m i t t e e . •  
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QUESTION XII 
Have you carried on a local survey to determine 
parent-teacher opinion or the parent-teacher 
conferences? 
Yes 
No 
"We gave parents a choice. In a school ot 643, all ezcept 14 requested conferences." 
Q U E S T I O N  X I I I  
D i d  t h e  p a r e n t s  i n d i c a t e  t h a t  t h i s  m e t h o d  o r  
r e p o r t i n g  t h e i r  c h i l d ' s  p r o g r e s s  i n  s c h o o l  w a s  
e x c e l l e n t ,  g o o d ,  t a i r  o r  p o o r !  
E x c e l l e n t  
G o o d  
F a i r  
P o o r  
1  
5 4  
4  
0  
3 5  
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QUESTIONS XIV & XV 
What per cent preferred parent-teacher conferences? 
100 per cent 5 
97 per cent 1 
95 per cent 6 
90 per cent 7 
7S per cent 20 
so per cent 2 
2s per cent 1 
What per cent pref erred report cards'l 
100 per cent 1 
7S per cent 4 
SO per ctmt 2 
2S per cent 17 
10 per cent 6 
s per cent 8 
3 per cent 1 
Q U E S T I O N  X V I  
H o w  d o  y o u  r e c o r d  p a r e n t - t e a c h e r  c o n f e r e n c e s ?  
" B y  w r i t i n g  a  b r i e f  s u m m a r y . •  
" B y  u s i n g  a  c h e c k  l i s t . "  
" N o  r e c o r d i n g . •  
" s u m m a r y  a n d  c h e c k  l i s t  b o t h . "  
O t h e r  W a y s  
" K e e p i n g  a  l i s t  o r  p a r e n t s . "  
-
" M e m o r y "  
" V e r y  l i t t l e  r e c o r d  k e p t . "  
" G u i d e  s h e e t . "  
" K e e p  c o p y  o f  t e a c h e r ' s  c o n f e r e n c e  o u t l i n e  
o n  f i l e . "  
" D u p l i c a t e  o f  w r i t t e n  e v a l u a t i o n . "  
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QUESTION XVII 
How do you use such records? 
"Keep 1n child's cumulative record folder." 
"Kept for one year by the teacher." 
"Keep copy of teacher's conference outline 
on file." 
"Teacher keeps record until end of school 
" 
year •.. 
"Memory." 
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C H A P T E R  I V  
S U M J l A R Y  A N D  C O N C L U S I O N S  
P u r p o s e  a n d  P r o c e d u r e  
T h e  p u r p o s e  o f  t h i s  s t u d y  w a s  t o  d i s c o v e r  h o w  f r e q u e n t l y  
p a r e n t - t e a c h e r  c o n f e r e n c e s  a r e  b e i n g  u s e d  i n  f i r s t - c l a s s  
d i s t r i c t s  i n  t h e  S t a t e  o f  W a s h i n g t o n ,  a n d  t o  s u m m a r i z e  t h e  
p r o c e d u r e s  u s e d  i n  c o n d u c t i n g  p a r e n t - t e a c h e r  c o n f e r e n c e s .  
T o  o b t a i n  t h e  d a t a  f o r  t h i s  s t u d y ,  t h e  w r i t e r  s o l i c i t e d  
i n f o l ' l l l l l t i o n  f r o m  o n e  h u n d r e d  a n d  f i v e  p r i n c i p a l s  o f  s c h o o l s  
i n  f i r s t - c l a s s  d i s t r i c t s  i n  t h e  S t a t e  o f  W a s h i n g t o n .  
T h e  q u e s t i o n n a i r e s  r e q u e s t e d  r e s p o n s e s  t o  t h e  f o l l o w i n g  
q u e s t i o n s :  
I .  H o w  o f t e n  d o  y o u  h a v e  p a r e n t - t e a c h e r  c o n f e r -
e n c e s  d u r i n g  t h e  s c h o o l  y e a r t  
I I .  W h a t  i s  t h e  d u r a t i o n  o f  t h e  a v e r a g e  c o n f e r e n c e s ?  
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I I I .  I s  t h e  p u p i l  g i v e n  a n  o p p o r t u n i t y  t o  p a r t i c i p a t e ?  
I V .  H o w  d o e s  t h e  p u p i l  p a r t i c i p a t e ?  
v .  W h e n  a r e  c o n f e r e n c e s  g i v e n ?  
V I .  A t  w h a t  g r a d e  l e v e l s  a r e  p a r e n t - t e a c h e r  
c o n f e r e n c e s  u s e d t  
V I I .  I f  t h e  c o n f e r e n c e s  a r e  g i v e n  d u r i n g  t h e  
s c h o o l  d a y ,  w h a t  p r o v i s i o n s  a r e  m a d e  f o r  t h e  t e a c h e r s  
w h o  h a v e  r e g u l a r  c l a s s  r e s p o n s i b i l i t i e s ?  
V I I I .  A p p r o x i m a t e l y  h o w  l l l l l C h  t i m e  d o e s  e a c h  t e a c h e r  
u s e  i n  p r e p a r i n g  f o r  a  c o n f e r e n c e ?  
IX. Are written evaluations or check lists 
supplied to parents during the conference? 
X. Are report cards used in addition to cont• 
erences? 
XI. How waa thia method of reporting to parents 
first introduced into your school system? 
XII. Have you carried on a local survey to determine 
parent opinion or the parent-teacher conferences? 
XIII. Did the parents indicate that this method of 
reporting their child's progress in school was 
excellent, good, fair or poor? 
XIV. What per cent preferred parent-teacher 
conferences? 
XV. What per cent preferred report cards? 
XVI. How do you record parent-teacher conferences? 
XVII. How do you use such records? 
XVIII. Do you have a plan of procedure for carrying 
on conferences? If so, would you please enclose a 
copy with this questionnaire? 
Conclusions 
The conclusions formed from the interpretation of the 
data gathered are: 
I. Only eighteen of the eighty-three replies stated 
that conferences were used exclusively as a method of report• 
ing. Thirty-two use conferences along with report cards. 
Forty principals stated that they arrange for conferences only 
upon request, or when the parent or teacher feels it is 
necessary. 
I I .  F i f t y  o f  t h e  s c h o o l s  r e p o r t i n g  s t a t e d  t h a t  t h e i r  
t e a c h e r s  h e l d  t h e i r  c o n f e r e n c e s  b e f o r e  a n d  a f t e r  s c h o o l ,  a t  
t h e  n o o n  h o u r ,  a n d  i n  t h e  e v e n i n g s .  
I I I .  O n l y  t w e n t y - o n e  o f  t h e  e i g h t y - t h r e e  r e p o r t i n g  g a v e  
t h e  c h i l d  a n  o p p o r t u n i t y  t o  p a r t i c i p a t e .  
I V .  S e v e n t y - o n e  o f  t h e  e i g h t y - t h r e e  r e p o r t i n g  s t a t e d  
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t h a t  c o n f e r e n c e s  a r e  h e l d  o n l y  o n  t h e  p r i m a r y  a n d  i n t e r m e d i a t e  
l e v e l .  
v .  V e r y  f e w  s c h o o l s  k e p t  a n y  k i n d  o f  r e c o r d  o f  
c o n f e r e n c e s .  
V I .  I n  s c h o o l s  w h e r e  a  s u r v e y  h a s  b e e n  m a d e  t o  d e t e r m i n e  
p a r e n t  o p i n i o n  o f  t h e  c o n f e r e n c e ,  t h e  m a j o r i t y  o f  t h e  p a r e n t s  
i n d i c a t e d  t h a t  t h e y  t h o u g h t  t h i s  m e t h o d  o f  r e p o r t i n g  w a s  g o o d .  
T h e  r e s u l t s  o f  t h i s  s t u d y  i n d i c a t e  t h a t  t h e r e  m a y  b e  
r e a s o n s  w h y  m o r e  s c h o o l s  d o  n o t  h a v e  a  c o m p l e t e  p a r e n t • t e a c h e r .  
c o n f e r e n c e  p r o g r a m  a s  a  m e t h o d  o f  r e p o r t i n g  t o  p a r e n t s .  O n e  
o f  t h e s e  i s  t h e  m a t t e r  o f  t i m e  t o  c a r r y  o u t  s u c h  a  p r o g r a m .  
I t  i s  v e r y  i m p o r t a n t  t h a t  t h e  a d m i n i s t r a t i o n  p r o v i d e  o p p o r t u n -
i t y  f o r  t e a c h e r s  a n d  p a r e n t s  t o  p l a n  t o g e t h e r  f o r  t h e  
c o n f e r e n c e  p r o g r a m .  
S u c h  a  p r o g r a m  i s  a n  e n e r g y  c o n s u m i n g  t a s k .  I t  i s  a  c r e a -
t i v e  a r t ,  a n d  r e q u i r e s  a  b e t t e r  t i m e  t h a n  t h e  e n d  o f  t h e  d a y ,  
w h e n  t h e  t e a c h e r  i s  a l r e a d y  t i r e d  a n d  h a s  m a n y  t a s k s  t o  d o  i n  
p r e p a r a t i o n  f o r  t h e  n e x t  d a y .  I t  i s  e v e n  m o r e  d i s t r a c t i n g  t o  
try to talk to a parent in the morning before school, and 
also greet the children who are coming into the room. 
Nothing is more disturbing when thinking through a 
problem, than to be interrupted at a crucial moment. It is 
very necessary to have conferences at a time when the teacher 
is completely free from teaching duties, and when a quiet, 
comfortable, relaxed atmosphere prevails. 
The writer has participated in a parent-teacher conf-
erence program where the district pays a substitute teacher 
for five half-days a week, twice a year. This arrangement 
frees the teacher so that she may give her complete attention 
to the important task of working with parents. 
Only a lack of understanding on the part of parents, 
administrators, and teachers concerning the values of the 
conferences would prevent them from releasing a teacher from 
her teaching duties, so that she could give her undivided 
attention to the conferences. 
The individual conference is often combined with various 
types of group meetings. 
The first conference in the fall might be a group meet-
ing, arranged by inviting all the parents of a class to school 
at some appointed time in the afternoon. The principal could 
appoint ahead of time someone to provide activities for the 
children. At this group meeting, the teacher might inform the 
p a r e n t s  c o n c e r n i n g  t h e  r e p o r t i n g  p r o g r a m ,  t e l l  o f  t e n t a t i v e  
p l a n s  f o r  t h e  y e a r  i n  s o c i a l  s t u d i e s ,  l a n g u a g e  a r t s ,  a r i t h -
m e t i c ,  f i n e  a r t s ,  a n d  p h y s i c a l  e d u c a t i o n .  T h e  t e a c h e r  w o u l d  
a l s o  p r o v i d e  a n  o p p o r t u n i t y  f o r  p a r e n t s  t o  m e e t  t h e  s u p e r i n -
t e n d e n t ,  p r i n c i p a l ,  n u r s e ,  a n d  o t h e r  m e m b e r s  o f  t h e  s c h o o l  
s t a f f .  S h e  w o u l d  a l s o  e n c o u r a g e  f u r t h e r  p a r e n t  v i s i t a t i o n  
a n d  p a r t i c i p a t i o n  i n  t h e  s c h o o l  p r o g r a m .  
T o  h a v e  a  s u c c e s s f u l  m e e t i n g ,  t h e  s c h o o l  s y s t e m  m u s t  
a l l o w  p l e n t y  o f  t i m e  f o r  t h e  t e a c h e r  t o  e x p l a i n  t h e  y e a r • s  
p r o g r a m ,  t o  a n s w e r  q u e s t i o n s  a s k e d  b y  t h e  p a r e n t s .  A  m i n i -
m u m  o r  a n  h o u r  a n d  a  h a l f  i s  s u g g e s t e d .  
P a r e n t s  s h o u l d  b e  i n v i t e d  t h r o u g h  a  w r i t t e n  i n v i t a t i o n  
s t a t i n g  t h e  d a t e ,  t i m e ,  p l a c e ,  l e n g t h  o f  p r o g r a m ,  a n d  h o w  t h e  
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c h i l d r e n  a r e  t o  b e  t a k e n . c a r e  o f  a t  s c h o o l  d u r i n g  t h e  m e e t i n g .  
S o m e t i m e s  a n  i n f o r m a l  f r i e n d l y  a t m o s p h e r e  i s  c r e a t e d  b y  
s e r v i n g  r e f r e s b m e n t s .  H o m e • r o o m  m o t h e r s  m a y  t a k e  o v e r  t h i s  
r e s p o n s i b i l i t y .  
T h e  V a n c o u v e r  P u b l i c  S c h o o l s ,  i n  " A  G u i d e  t o  a  F u n c t i o n -
a l  P r o g r a m  o f  R e p o r t i n g  P u p i l  P r o g r e s s  t o  P a r e n t s , "  h a v e  a  
g u i d e  f o r  e v a l u a t i n g  a  g r o u p  m e e t i n g .  
E v a l u a t i o n  2 f  G r o u p  M e e t i n g  
1 .  D i d  w e  a c q u a i n t  t h e  m a j o r i t y  o f  t h e  p a r e n t s  
w i t h  t h e  p r o g r a m !  
2 .  D i d  t h e  p a r e n t s  f e e l  w e l c o m e !  
3. Did the meeting give a boost to the rest 
of the school program! 
4. Did the parents participate in the group 
discussion! 
5. Did the questions asked by the parents show 
an understanding of what we are trying to get across! 
6. Did parents and teachers feel relaxed! 
7. Did we grow through our participation! 
8. Were our efforts to reach parents who did 
not attend the meeting effective! 
Another type of group meeting that is effective is the 
planned demonstration where groups of parents are invited to 
come to the room at an appointed time to see a reading or 
arithmetic class being taught. Demonstration of the various 
classes pay high dividends in enlisting parent cooperation, 
and in building a background of common understanding. After 
having seen methods of teaching in action, the parents can 
better understand and participate in individual and group 
conferences. An "Open House" at least once a year, where 
parents, teachers and students all plan together and parti-
cipate, is another medium for developing community and school 
cooperation. 
School programs, such as assemblies where the children 
in each room take part in a presentation that grows out of 
everyday school life, are always appreciated by the parents. 
T h e s e  f u n c t i o n s  g i v e  p a r e n t s  a  b a c k g r o u n d  o f  u n d e r s t a n d -
i n g ,  s o  t h a t  t h e y  a r e  r e a d y  t o  p a r t i c i p a t e  i n  t h e  i n d i v i d u a l  
p a r e n t - t e a c h e r  c o n f e r e n c e  t h a t  r e p o r t s  p u p i l  p r o g r e s s  a n d  
i n c l u d e s  t h e  d i s c u a a i o n  o r  a n y  p e r s o n a l  p r o b l e m s  t h a t  r e l a t e  
t o  t h e  s o c i a l ,  e m o t i o n a l ,  a n d  p h y s i c a l  a d j u s t m e n t  o f  t h e  
c h i l d .  
I n  t h e  w r i t e r ' s  o p i n i o n ,  i t  i s  d e s i r a b l e  t o  i n c l u d e  t h e  
c h i l d  i n  t h e  f i r s t  t e n  m i n u t e s  o f  t h e  c o n f e r e n c e .  T h i s  w i l l  
i n s u r e  a  f e e l i n g  o f  s e c u r i t y  o n  t h e  p a r t  o f  t h e  c h i l d .  I f  
t h e  c h i l d  p a r t i c i p a t e s ,  h e  s h o u l d  p l a n  w i t h  t h e  t e a c h e r  
b e f o r e  t h e  c o n f e r e n c e .  T h e n ,  a t  t h e  t i m e  o f  p a r t i c i p a t i o n ,  
h e  m a y  t e l l  a b o u t  t h e  t h i n g s  h e  l i k e s  b e s t  t o  d o  i n  s c h o o l  
a n d  h o w  h e  h e l p s  m a k e  h i s  r o o m  a  n i c e  p l a c e  i n  w h i c h  t o  l i v e .  
H e  m a y  a l s o  s h o w  t h e  w o r k  h e  h a s  d o n e ,  a n d  t e l l  s o m e  o f  t h e  
t h i n g s  h e  i s  w o r k i n g  o n  t o  d o  b e t t e r .  H e  m a y  r e a d  a  s h o r t  
s e l e c t i o n ,  w h i c h  w i l l  g i v e  f i r s t - h a n d  i n f o r m a t i o n  o n  t h e  
c h i l d ' s  p r o g r e s s  i n  t h i s  i m p o r t a n t  s k i l l .  
A f t e r  t h e  c h i l d  l e a v e s ,  t h e  t e a c h e r  p r o c e e d s  w i t h  h e r  
c o n f e r e n c e s  w i t h  t h e  p a r e n t s .  
T h e  p r o c e d u r e  u s e d  b y  t h e  w r i t e r  i s  i l l u s t r a t e d  i n  t h e  
f o l l o w i n g  R a d i o  P r o g r s . m ,  w h i c h  w a s  u s e d  a t  S u n n y s i d e ,  W a s h -
i n g t o n ,  t o  i n t r o d u c e  t h e  P a r e n t - T e a c h e r  C o n f e r e n c e  P l a n  t o  
t h e  S u n n y s i d e  c o i l l l l l u n i t y .  
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INTRODUCTION 
Today your Sunnyside schools would like to 
present a parent-teacher conference, to illustrate 
one of the methods that is being used in the evalu-
ation of pupils. Time does not permit a full 
conference, but it is felt that this 10-minute 
presentation will include many points covered in a 
regular meeting of parent and teacher. Participa-
ting today are two Sunnyside teachers from the primary 
department--Miss Marilyn Olson, who will take the 
part of Mrs. Weaver, the mother, and Miss Ada Shockley, 
who portrays the teacher, Miss Daniels. All teachers 
in the elementary grades of Sunnyside are not conduct-
ing conferences because of space and time limitations. 
There will be many points arising during the confer-
ence that will require deeper explanation than can be 
given at this time. Members of the administrative 
staff of the Sunnyside schools are anxious to discuss 
your questions at any time. 
CONFERENCE SCRIPT 
D - Hello, Mrs. w.aaver. 
W - How are you, Miss Daniels? 
D - Fine, thank you. It is so nice of you to come 
when you are so busy. 
W - Why, I'm always glad to come and meet Pamela's 
teacher. 
D - I enjoy Pamela. She is eager and enthusiastic. 
These conferences are scheduled so we can get 
better acquainted and have a better understanding 
of Pamela. We also want you to know more about 
the school program, and what we are trying to do 
for the boys and girls, including Pamela. I 
would like to talk to you about social, emotional, 
physical, and mental development. 
W - Just what do you mean by this? 
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D  - B y  s o c i a l  d e v e l o p m e n t ,  w e  m e a n  t h e  c h i l d ' s  
a b i l i t y  t o  w o r k  a n d  p l a y  h a p p i l y  w i t h  o t h e r s ,  
w e  m e a n  k i n d n e s s  t o  o t h e r s ,  a  w i l l i n g n e s s  t o  
s h a r e ,  a  d e s i r e  t o  c o n t r i b u t e ,  a b i l i t y  t o  
a s s U l l l e  r e s p o n s i b i l i t y ,  s e n s i t i v e n e s s  t o  c r i -
t i c i s m  a n d  w i l l i n g n e s s  t o  t a k e  t u r n s .  
B e c a u s e  o f  t h i s ,  w e  t r y  t o  g i v e  t h e  c h i l d  a  
c h a n c e  t o  p a r t i c i p a t e  i n  a  v a r i e t y  o f  act~· 
v i t i e s  w i t h  d i f f e v e n t  g r o u p s .  
W  - I t  s e e m s  t o  m e  t h a t  P a m e l a  h a s  t a l k e d  a b o u t  
t h a t ,  a n d  a a i d  t h a t  s h e  h a s n • t  b e e n  g e t t i n g  
h e r  t u r n  i n  p a s s i n g  o u t  s t r a w s  f o r  m i l k .  
O f  c o u r s e ,  I  : n a v e  n o t i c e d  s h e  s e e m s  e n v i o u s  
o f  o t h e r  c h i l d r e n  a t  t i m e s .  
D  - P e r h a p s  t h a t  i s  o n e  o f  t h e  w a y s  w e  s h o u l d  
t r y  t o  h e l p  P a m e l a  t h i s  y e a r ,  t h r o u g h  s h a r -
i n g  a n d  g r o u p  a c t i v i t y  a t  s c h o o l  a n d  a t  h o m e .  
W  - W e l l ,  I
1
1 1  b e  g l a d  t o  t r y  t o  h e l p  h e r  a t  h o m e .  
D  - M r s .  W e a v e r ,  i n  t a l k i n g  a b o u t  t h i s ,  w e  h a v e  
a l s o  m e n t i o n e d  P a m e l a ' s  e m o t i o n a l  d e v e l o p -
m e n t .  
W  - Y e s ,  I  c a n  s e e  t h a t  h e r  e m o t i o n a l  d e v e l o p -
m e n t  i s  c l o s e l y  r e l a t e d  t o  s o c i a l  s i t u a t i o n s .  
D  - W e l l ,  e m o t i o n  c o n t r o l s  s o  m u c h  o f  o u r  b e h a -
v i o r .  U n l e s s  t h e  c h i l d  i s  m a s t e r  o f  h e r  
e m o t i o n s ,  i t  i s  d i f f i c u l t  t o  g e t  t h e  m o s t  
o u t  o f  l i f e ,  S h e  n e e d s  t o  h a v e  c o n f i d e n c e  
i n  h e r s e l f ,  a  f r i e n d l y  a t t i t u d e  t o w a r d s  
o t h e r s ;  a n d  t o  m e e t  n e w  s i t u a t i o n s  c a l m l y .  
W  - D o  a l l  o f  t h e s e  a p p l y  t o  P a m e l a ?  
D  - N o t  a n y  m o r e  t h a n  t o  a n y o n e  e l s e ,  b u t  a t  
e v e r y  o p p o r t u n i t y  w e  s h o u l d  t r y  t o  d e v e l o p  
t h e s e  a t t i t u d e s  i n  y o u n g s t e r s .  T h e i r  e a r l y  
y e a r s  a r e  c r u c i a l .  H a b i t s  a n d  a t t i t u d e s  
f o r m e d  n o w  w i l l  b e  c a r r i e d  w i t h  t h e m  t o  
a d u l t  l i f e .  
W  - I t  c e r t a i n l y  i s  a  b i g  j o b  r a i s i n g  a  y o u n g s t e r .  
D  - Y e s ,  i t  i s ,  a n d  i t  w i l l  h e l p  u s  b o t h  t o  g e t  
t o g e t h e r  o c c a s i o n a l l y  a n d  c o m p a r e  n o t e s .  
O u r  c o m b i n e d  i n t e r e s t  s h o u l d  g i v e  P a m e l a  
s e c u r i t y  a n d  c o n f i d e n c e .  N o w ,  I  w o u l d  l i k e  
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to get some infol'lllation for Pamela's health 
oard. Could you tell me when she was 
immunized for diphtheria? 
W - Let me see, it was the year of the smallpox 
soare in San Franoisco. That was about 1946. 
No, she didn't have diphtheria then, she had 
a diphtheria shot when she was a year old. 
D - Have you thought of having a booster shot? 
Some of the i111111unization lasts for many 
years, but the public health department 
recollllllends a booster shot every 5 or 6 
years for diphtheria, and the same for 
inoculation against smallpox. 
W - I would like to have that taken care of. 
It seems that we are so rushed with the 
double-shift. I will be so relieved when 
they can be on regular schedule. 
D - So will I. 
W - Pamela goes to bed between 7:30 and 8:00 
o'clock every night, but I do dislike wak-
ing her so early in the morning. However, 
I feel I have to as she does need a good 
warm breakfast and time to prepare for 
school. 
D - That's fine. Children should be up at 
least an hour before school, if they are 
going to remain healthy. Have you noticed 
Pamela's tipping her head to the side and 
sort of favoring her right ear? 
W - Well, no I haven•t. 
D - I noticed it a few days ago, so I am going 
to have her hearing checked with the audio-
meter. It will be taken care of ve17 soon. 
W - Well, I surely would appreciate that. 
D • I was wondering, Mrs. Weaver, would it be 
convenient for Pamela to bring her money 
for the milk by the week or by the month, 
instead of bringing a nickel each dayT 
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1 f  - C o u l d  s h e  d o  i t  t h a t  w a y ?  I t  c e r t a i n l y  w o u l d  
b e  m o r e  c o n v e n i e n t  f o r  m e .  
D  - Y e s ,  a n d  i t  w o u l d  h e l p  m e ,  t o o .  
W  - I  w o u l d  l i k e  t o  k n o w  h o w  P a m e l a  i s  g e t t i n g  
a l o n g  w i t h  h e r  s c h o o l  w o r k ,  M i s s  D a n i e l s .  
D  - Y e s ,  t h a t  i s  t h e  o t h e r  i m p o r t a n t  d e v e l o p m e n t  
w e  m u s t  o o n a i d e r .  T o  d e v e l o p  a  c h i l d  m e n t a l l y ,  
w e  m u s t  g i v e  h e r  a n  e x p e r i e n c e d  b a c k g r o u n d .  I • l l  
t e l l  y o u  w h a t  w e  a r e  d o i n g  t o  b u i l d  t h i s  b a c k -
g r o u n d .  O u r  : m a i n  o b j e c t i v e  i a  t o  d e v e l o p  e a c h  
c h i l d  t o  d o  h i s  h i g h e s t  p o t e n t i a l i t i e s .  W e  
w a n t  h i m  t o  f e e l  f r e e  t o  e x p r e s s  h i m s e l f  c r e a -
t i v e l y ,  a n d  t o  b e  a b l e  t o  g e t  a l o n g  w i t h  o t h e r  
c h i l d r e n .  T o  a c c o m p l i s h  t h i s  o b j e c t i v e ,  w e  
c o n s i d e r  e a c h  c h i l d  a s  a n  i n d i v i d u a l .  H e  i s  
d i f f e r e n t  f r o m  e v e r y  o t h e r  c h i l d  i n  t h e  r o o m .  
T h e  f a c t  t h a t  c h i l d r e n  a r e  d i f f e r e n t  i s  w h a t  
m a k e s  t e a c h i n g  a n  e x c i t i n g  a n d  c h a l l e n g i n g  j o b .  
W e  w a n t  t o  p r o v i d e  f o r  t h o s e  d i f f e r e n c e s .  
W e  c o n s i d e r  t h e  f a c t  t h a t  c h i l d r e n  o n l y  l e a r n  
w h a t  t h e y  e x p e r i e n c e .  C h i l d r e n  c a n  o n l y  r e a d  
t h a t  w h i c h  t h e y  k n o w  a n d  h a v e  e x p e r i e n c e d .  
T o  g i v e  y o u n g s t e r s  e x p e r i e n c e  i s  t o  g i v e  t h e m  
a  c h a n c e  t o  e x p i o r e  m a n y  a r e a s ,  t o  s e e  i n  d e •  
t a i l ,  a n d  t o  e v a l u a t e .  E x p e r i e n c e s  b u i l d  
r e a d i n e s s  f o r  w o r k .  T h e y  b u i l d  s o u n d  a p p r o a c h e s  
t o  t h e  b a s i c  s k i l l s ,  a n d  t h e y  p r o v o k e  t h o u g h t .  
W e  a r e  h o p i n g  p a r e n t s  w i l l  v i s i t  o u r  r o o m  v e r y  
o f t e n .  R e a l l y  s e e i n g  o u r  p r o g r a m  i n  a c t i o n  i s  
t h e  b e s t  w a y  t o  g e t  a n  u n d e r s t a n d i n g  o f  i t .  
D o  y o u  t h i n k  yo~ c o u l d  c o m e  a n d  v i s i t  s o m e  d a y ?  
W  - I  w i l l  c e r t a i n l y  p l a n  t o  d o  t h i s ,  M i s s  D a n i e l s .  
D  - N o w ,  l e t  u s  c o n s i d e r  P a m e l a  i n  r e l a t i o n  t o  t h i s  
p r o g r a m .  S i n c e  r e a d i n g  i s  t h e  b a s i s  f o r  s o  
m u c h  o f  o u r  s c h o o l  w o r k ,  w e  w i l l  d i s c u s s  t h a t  
f i r s t .  P a m e l a  h a s  a  g o o d  s p e a k i n g  a n d  r e a d i n g  
v o c a b u l a r y  b u i l t  o n  h e r  v a r i o u s  e x p e r i e n c e s  a t  
h o m e  a n d  a t  s c h o o l .  I t  i s  s u r p r i s i n g  w h a t  a  
d i f f 6 l ' e n c e  a  w i d e  a n d  s t i m u l a t i n g  b a c k g r o u n d  
c a n  m a k e .  S h e  h a s  to~d u s  a b o u t  a  n u m b e r  o f  
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trips you have taken on weekends. I am glad 
you take her with you and help her to become 
aware of all the interesting things around 
her. This helps a lot to develop a readiness 
for the basic learning akilla. Pamela reads 
well orally, but seems to have some diffi-
culty with silent reading. There could be 
many cauaea for this. One could be not keep-
ing her mind on one thing for an adequate 
length of time to understand what she reads. 
It may help her to overcome this by giving 
her tasks she can complete and encourage her 
to stay with the task at hand. 
W - I shall work on that. What do you think 
about having her read aloud to meT 
D - Be sure she baa many easy books that are 
within her vocabulary, and which will help 
her to get real enjoyment from reading. 
Thia can be a part or a child' a life, if 
they are always within her reading level. 
If the books are too difficult, they aren't 
read. A happy birthday always includes a 
good book as a gift. 
W - Oh, yes, we are trying to collect a good 
variety of children 1 a books for her. She 
has about 25 books now. 
D - Well, I'm glad she has some books that 
belong to her. You might have her read 
to find out something specifical.l:y. You 
might ask her to tel.l. the story of a picture. 
W - I appreciate your telling me just how I can 
hel.p. I also try to give her many responsi-
oil.ities at home, such as setting the taol.e, 
mailing letters, putting her toys away, and 
keeping her clothes hung up. 
D - Well., that's fine, and she can al.so hel.p 
you with baking. In measuring and reading 
recipes, she will gain some number concepts, 
too. 
W - We try to include her in our conversation 
and sometimes we have difficulty getting a 
word in edgewise. 
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D  - T h a t  m a y  b e  d i r e c t l y  r e l a t e d  t o  t h i s  l i t t l e  
p r o b l e m  w e  h a v e  a b o u t  P a m e l a  r e e l i n g  s l i g h t e d  
i n  g e t t i n g  h e r  t u r n  t o  p a s s  o u t  s t r a w s  f o r  
m i l k .  S h e  h a s  t o  l e a r n  t o  t a k e  t u r n s  a t  h o m e  
a n d  a t  s c h o o l  a n d  l e a r n  c o n s i d e r a t i o n  t o r  
o t h e r s .  T h a t  t a k e s  t i m e  t o  d e v e l o p  y o u  k n o w .  
I t  i s  j u s t  n a t u r a l  f o r  a  c h i l d  t o  c r a v e  a t t e n - .  
t i o n ,  a n d  a n  o u t l e t  f o r  a  r e a s o n a b l e  a m o u n t  o f  
s e l f  e x p r e s s i o n  i s  n e c e s s a r y .  P e r h a p s  I  
h a v e n • t  g i v e n  h e r  e n o u g h  o p p o r t u n i t y  t o  e x p r e s s  
h e r s e l f  a t  s c h o o l .  T h a t  i s  j u s t  w h y  w e  h a v e  
t h e s e  p a r e n t - t e a c h e r  c o n f e r e n c e s .  W h a t  y o u  
h a v e  t o l d  m e  g i v e s  m e  a  m u c h  b e t t e r  u n d e r s t a n d -
i n g  o f  P a m e l a .  
W  - I ' m  s o  h a p p y  t o  h a v e  h a d  t h i s  t a l k  w i t h  y o u .  
I t  h a s  c e r t a i n l y  h e l p e d  m e  t o  u n d e r s t a n d  
w h a t  y o u  a r e  t r y i n g  t o  d o  h e r e  a t  s c h o o l .  
T h e r e  h a v e  b e e n  q u e s t i o n s  i n  m y  m i n d ,  b u t  I  
p r o b a b l y  w o u l d n ' t  h a v e  c o m e  t o  t a l k  t o  y o u  
a b o u t  t h e m  i f  w e  h a d n ' t  p l a n n e d  t h i s  
c o n f e r e n c e .  
D  - I t  h a s  h e l p e d  m e  a  l o t ,  a l s o .  P l e a s e  c o m e  
a g a i n ,  w o n • t  y o u ?  
W  - Y e s ,  I  w i l l .  G o o d b y e ,  M i s s  D a n i e l s .  
D  - G o o d b y e ,  M r s .  W e a v e r .  
C L O S I N G  
T h a n k  y o u ,  M i s s  S h o c k l e y ,  a n d  t h a n k  y o u ,  
M i s s  D a n i e l s .  
T h e  f o r e g o i n g  p r e s e n t a t i o n  h a s  g i v e n  y o u  a n  
i d e a  o r  t h e  v a l u e s  d e r i v e d  f r o m  s c h e d u l e d  c o n f e r -
e n c e s .  T h e  j o b  o r  t h e  p a r e n t  a n d  t e a c h e r  i s  
b a s i c a l l y  t h e  s a m e .  W e  a r e  e n t r u s t e d . w i t h  t h e  t a s k  
o t  g u i d i n g  y o u n g  c h i l d r e n  t h r o u g h  t h e i r  f o r m a t i v e  
y e a r s .  I t  i s  o u r  j o b - - t h e  h o m e  a n d  t h e  s c h o o l ,  t o  
p r e p a r e  c h i l d r e n  f o r  l i v i n g .  C o o p e r a t i o n  b e t w e e n  
p a r e n t  a n d  t e a c h e r  i s  a  n e c e s s i t y .  W i t h o u t  i t  
n e i t h e r  c a n  d o  h i s  j o b  e f f e c t i v e l y .  M a n y  o f  y o u  
l i s t e n i n g  h a v e  c h i l d r e n  i n  s c h o o l ,  a n d  w i l l  b e  
a s k e d  t o  c o m e  t o  s c h o o l  f o r  c o n f e r e n c e s  w i t h  
t e a c h e r s .  Y o u  c a n  he~p m a k e  t h e s e  c o n f e r e n c e s  a  
w o r t h w h i l e  e n d e a v o r  b y  a r r i v i n g  a t  y o u r  s c h e d u l e d  
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time. They are limited to one-half hour for the 
convenience of both parent and teacher. We must 
work together to do a better job developing the 
greatest investments we have--our children. 
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F r o m  t h e  p r e c e d i n g  r e p o r t s  o f  w o r k  b e i n g  d o n e  i n  v a r i -
o u s  s c h o o l s  i n  W a s h i n g t o n ,  a n d  t h e  p e r s o n a l  e x p e r i e n c e  o f  
t h e  w r i t e r ,  p a r e n t - t e a c h e r  c o n f e r e n c e s  a l ' $  v a l u a b l e ,  i f  t h e  
t e a c h e r  i s  a l l o w e d  s u f f i c i e n t  f r e e  t i m e  f r o m  h e r  t e a c h i n g  
d u t i e s ,  s o  t h a t  t h e  c o n f e r e n c e  m a y  b e  w e l l - p l a n n e d  a n d  
c o n d u c t e d  i n  a  q u i e t ,  c o m f o r t a b l e ,  a n d  r e l a x e d  a t m o s p h e r e ;  
i f  t h e  p a r e n t s  u n d e r s t a n d  t h e  p u r p o s e s  a n d  v a l u e s ,  a n d  i f  
t h e  t e a c h e r  i s  c a p a b l e  o f  m a n a g i n g  a  c o n f e r e n c e  w h i c h  w i l l  
d e v e l o p  u n d e r s t a n d i n g  a n d  c o o p e r a t i o n  o f  t h e  p a r e n t s  i n  t h e  
e d u c a t i o n a l  p r o g r a m  f o r  t h e i r  c h i l d r e n .  
. 5 3  
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A P P E N D I X  A  
A p p e n d i x  A  i n c l u d e s :  
1 .  A  s a m p l e  c o p y  o f  t h e  p r e l i m i n a r y  s u r v e y  
p o s t a l  c a r d  s e n t  t o  t h r e e  h u n d r e d  p r i n c i -
p a l s  i n  f i r s t - c l a s s  d i s t r i c t s  i n  t h e  S t a t e  
o f  W a s h i n g t o n .  
2 .  A  c o p y  o f  t h e  l e t t e r  a n d  q u e s t i o n n a i r e  
s e n t  t o  t h e  o n e  h u n d r e d  a n d  f i v e  p r i n c i -
p a l s  w h o  s t a t e d  i n  t h e  p r e l i m i n a r y  s u r v e y  
t h a t  t h e y  u s e d  p a r e n t - t e a c h e r  c o n f e r e n c e s .  
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T h e  f o l l o w i n g  d o u b l e  p o s t a l  c a r d  w a s  s e n t  t o  
t h r e e  h u n d r e d  p r i n c i p a l s  i n  f i r s t - c l a s s  d i s t r i c t s  
i n  t h e  S t a t e  o f  W a s h i n g t o n  i n  S e p t e m b e r ,  1 9 5 1 .  
D e a r  M r s .  O • C o n n e r ,  
I  a m  c o n d u c t i n g  a  p r e l i m i n a r y  s u r v e y  o n  t h e  
p a r e n t - t e a c h e r  c o n t " e r e n c e  m e t h o d  o f  r e p o r t i n g  t o  
p a r e n t s  t o  m e e t  t h e  r e q u i r e m e n t s  f o r  a  M a s t e r a  
D e g r e e .  W o u l d  y o u  p l e a s e  f i l l  i n  t h e  b l a n k s  o n  
t h e  a t t a c h e d  p o s t a l  c a r d  a n d  r e t u r n  t o  m e  a t  y o u r  
e a r l i e s t  c o n v e n i e n c e ?  
B e  a s s u r e d  t h a t  y o u r  c o o p e r a t i o n  a n d  h e l p  i n  
t h i s  m a t t e r  i s  g r e a t l y  
D o  y o u  u s e  p a r e n t - t e a c h e r  c o n f e r e n c e s  i n  y o u r  
e l e m e n t a r y  a c h o o l  a s  a  m e t h o d  o f  r e p o r t i n g  t o  
p a r e n t a T  
Y e s  
- - - - - - -
N o  _ _ _ _ _  _  
N a m e  
- - - - - - - - - - - - - - - - - - - - - - - - - - - - -
S c h o o l  
- - - - - - - - - - - - - - - - - - - - - - - - - - -
C i t y  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  ~ 
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D e a r  C o - w o r k e r :  
E l l e n s b u r g ,  W a s h i n g t o n  
F e b r u a r y  l l ,  1 9 5 2  
E a r l i e r  t h i s  y e a r  I  r e q u e s t e d  y o u r  a s s i s t a n c e  i n  
c o n d u c t i n g  e .  p r e l i m i n a r y  s u r v e y  o n  t h e  p a r e n t  t e a c h e r  
c o n f e r e n c e  m e t h o d  o t  r e p o r t i n g  t o  p a r e n t s .  Y o u r  h e l p f u l  
o o o p e r a t i o n  b a s  p r o m p t e d  m e  t o  s e l e c t  y o u r  s c h o o l  a s  a  
s o u r c e  o f  i n f o r m a t i o n  f o r  t h e  f i n a l  p h a s e  o f  t h i s  s u r v e y .  
W o u l d · y o u  p l e a s e  co~plete t h e  e n c l o s e d  q u e s t i o n a i r e  a n d  
r e t u r n  i t  t o  m e  a s  s o o n  a s  p o s s i b l e  b y  m e a n s  o f  t h e  
e n v e l o p e  i n c l u d e d  w i t h  t h i s  r e q u e s t ?  
Y o u  r r a y  b e  a s s u r e d  t h a t  y o u r  c o o p e r a t i o n  a n d  h e l p  i n  
t h i s  m a t t e r  i s  great~ a p p r e c i a t e d , .  
~~ 
( M i s s )  A d a  S h o c k l e y  
2  E n o l s .  
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< J J m T I O N A I R E  
l , .  H o w  o f t e n  d o  y o u  b a v e  p a r e n t  t e a c h e r  c o n f e r e n c e s  d u r i n g  
t h e  s c h o o l  y e a r ?  
O n e  C o n t e r e n c e  a n d  o n e  r e p o r t  c a r d . _ _  _ _  _  
T w o  C o n f e r e n c e s  
t b r e e  c o n t e r e n e - · e - s  _ _  _  
o t l i e r  ~ment'a1 
z .  \ ! h a t  i s  t h e  d u r a t i o n  o f  t h e  a v e r a g e  c o n f e r e n c e ?  
l  h o u r  
4 5  m i n _ u t e , _ s  _ _ _  _  
3 0  m i n u t e s  
1 5  m ; l . n u t e s · - - - -
o t h e r  t i l l l l ! I  l : l m i t e t  
3 .  I s  t h e  p u p i l  g i v e n  a n  " O p p o r t u n i t y  t o  p a r t i c i p a t e ?  
Y e s .  _ _ _  _  
N o " - - - - -
4 o  H o w  d o e s  t h e  p u p i l  p a r t i c i p a t e ?  
~~~ . . .  ~ . . . . . .  ~~~ . . . . . . . . .  ~~~~~~-~.~ . . .  ~~~~~~~~~-
5 .  W h e n  a r e  c o n f e r e n o e s  i i v e n ?  
D u r i n g  t h e  r e g u l a r  s c h o o l  d a y  _ _  _  
B e f o r e  a n d  a f t e r  s c h o o l . _ _  _ _  _  
O n  w e e k - e n d s  .  . . , . . . , . .  _ _  
o t h e r  p l a n s  u s e d :  
6 .  A t  w h a t  g r a d e  l e v e l s  a r e  p a r e n t  t e a c h e r  c o n f e r e n c e s  u s e d  
a s  a  m e t h o d  o f '  r e p o r t i n g  t o  p a r e n t s ?  
P r i m a r y . . . , . . . . . , . . .  _ _  
I n t e r m e d i a t e .  
J u n i o r  H i g h  _ _ _  _  
Sen~or H i g h .  _ _  _  
~ 
- 2 -
7 .  I r  t h e  o o n t ' e r e n c e s  a r e  g i v e n  d u r i n g  t h e  s c h o o l  d a y ,  w h a t  
p r o v i s i o n s  a r e  m a d e  r o r  t h e  t e a c h e r s  W h o  h a v e  r e g u l a r  
c l a s s  r e s p o n s i b i l i t i e s ?  
S u b s t i t u t e  t e a c ! h e r  . . . . .  
R e s e r 1 1 ' e  o n e  a f t e r n o o n  a  w e e k  .  
. . . . . . . . . . . . . . . . . . . . . . . . . . .  
C o m b i n i n g  c l a s s e s .  _ _  _ . . . _  
o t h e r  w a 7 s  1  
s .  A p p r o x : l m a t e : c y - h o w  m u o h  t i m e  d o e s  e a c h  t e a c h e r  u i ! e  i n  
p r e p a r i n g  t ' o r  a  c o n f e r e n c e ?  
O n e  h o u r · .  
O n e  halt'"°'h;-o~ur-----
F i r t e e n  m i n u t e s  
o t h e r  a m o u n t s  o " " r - t " " 1 , . . m e _ : _  
9 .  A r e  w r i t t e n  e v a l u a t i o n s  o r  c h e c k  l i s t s  s u p p l i e d  t o  
p a r e n t s  d u r i n g  t h e  c o n f e r e n c e ?  
Y e s .  _ _ _  _  
N o .  _ _ _  _  
1 0 .  A r e  r e p o r t  c a r d s  u s e d  i n  a d d i t i o n  t o  c o n f e r e n c e s ?  
Y e s  
- - -
N o  .  -
l l o  H o w  w a s  t h i s  m e t h c i d  o r  r e p o r t i n g  t o  p a r e n t s  f i r s t  
i n t r o d u c e d  i n t o  y o u r  s c h o o l  s y s t e m ?  
1 2
0  
H a v e  y o u  c a r r i e d  o n  a  l o c a l  s u r v e y  t o  d e t e r m i n e  p i . r e n t  
t e a c h e r  o p i n i o n  o f  t h e  p a r e n t  t e a c h e r  o  o n f e r e n c e s ?  
Y e s  _ _ _  _  
N o  _ _ _  _  
1 3 .  D i d  t h e  p a r e n t s  i n d i c a t e  t h a t  t h i s  m e t h o d  o f  r e p c u " t i n g  
t h e i r  c h i l d ' s  p r o g r e s s  i n  s c h o o l  w a s :  
Good_·~-­
F a i r _ , _  _ _  
P o o r _ ·  _ _  _  
6 1  
--- ---- -- --
14. What percent prei'erred parent teacher conference11? 
100 percent ___ _ 
75 percent __ _ 
50 percent __ _ 
25 percent. __ _ 
15. What percent prei'erred report cards? 
100 percent ____ _ 
75 percent ____ _ 
50 percent ___ _ 
2') percent ____ _ 
160 How do you record parent teacher coni'erences? 
By writing a brief BUllllJ8;cy: __ _ 
By using a check list._.._ __ 
Other ways 
170 How do you use such records? 
Kept in child's cumulative record i'older ___ _ 
other ways: 
18. Do you have a plan of procedure i'or carrying on coni'er-
ences? Ii' sof would you please include a copy with 
this questionaire? 
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A P P E N D I X  B  
T h e  n a m e s  a n d  a d d r e s s e s  o f  t h e  p r i n c i p a l s  
w h o  r e t u r n e d  q u e s t i o n n a i r e s .  
6 3  
---- --- ---·~ 
Mr. Ernest Suko, Principal, Garfield School, 
Olympia, Washington 
Mr. o. N. Peavey, Principal, Juanita Elementary School, 
Kirkland, Washington 
Mr. Ralph w. Peters, Principal, Des Moines Elementary 
School, Des Moines, Washington 
Mr. Albert c. Brown, Principal, Valley Elementary 
School, Kent Public Schools, Kent, Washihgton 
Mr. E. c. Lindquist, Principal, Arnada Elementary 
School, Vancouver, Washington 
Mr. J. Hurgate, Principal, Hough Elementary School, 
Vancouver, Washington 
Mr. Arthur Lind, Principal, Jefferson Elementary, 
Richland, Washington 
Mr. Woodrow v. Epp, Principal, Longfellow School, 
Pasco, Washington 
Mr. Charles E. Totten, Sheridan Elementary, Tacoma, 
Washington 
Ferne B. Daily, Principal, Dunlap Elementary School, 
Seattle, Washington 
Mr. Arthur c. Gravrock, Principal, Fairview Elementary 
School, Seattle, Washington 
Mr. Claude Turner, Principal, Magnolia Elementary 
School, Seattle, Washington 
Mr. c. s. Barbo, Principal, Greenwood Elementary 
School, Seattle, Washington 
Mr. William R. Kelley, Highland Park Elementary School, 
Seattle, Washington 
Theona Flick, Principal, University Heights Elementary 
School, Seattle, Washington 
Mr. Jordan Moe, Principal, Lake Forest Park School, 
Seattle ~5, Washington 
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M r .  H a r 1 7  J .  G r i m l u n d ,  P r i n c i p a l ,  R i d g e c r e s t  E l e m e n -
t a r y  S c h o o l ,  S e a t t l e ,  W a s h i n g t o n  
M r .  o .  v .  T h o r s e n ,  P r i n c i p a l ,  B l v d .  P a r k  E l e m e n t a r y  
S c h o o l ,  S e a t t l e ,  W a s h i n g t o n  
M r .  C l a u d e  W h i t l e y ,  P r i n c i p a l ,  M c K i n l e y  E l e m e n t a r y  
S c h o o l ,  O l y m p i a ,  W a s h i n g t o n  
D r .  W i l l i a m  D .  M e l v i l l e ,  P r i n c i p a l ,  P a r k  A v e n u e  S c h o o l ,  
T a c o m a ,  W a s h i n g t o n  
M r .  H .  v .  H e n r y ,  P r i n c i p a l ,  M i n n e h a h a  E l e m e n t a r y  
S c h o o l ,  V a n c o u v e r ,  W a s h i n g t o n  
M r .  R .  G .  H a g e r t y ,  P r i n c i p a l ,  A r l i n g t o n  E l e m e n t a r y  
S c h o o l ,  T a c o m a ,  W a s h i n g t o n  
V e r a  C e l l a r s ,  P r i n c i p a l ,  N a v a l  A v e n u e  E l e m e n t a r y  
S c h o o l ,  B r e m e r t o n ,  W a s h i n g t o n  
G e r t r u d e  A n d r e w s ,  P r i n c i p a l ,  D a s h  P o i n t  E l e m e n t a r y  
S c h o o l ,  T a c o m a ,  W a s h i n g t o n  
M r .  R .  c .  J e n s e n ,  P r i n c i p a l ,  C e n t r a l  P a r k  E l e m e n t a r y ,  
A b e r d e e n ,  W a s h i n g t o n  
M r .  E r i c  T o b e r t ,  P r i n c i p a l ,  A l c o t t  E l e m e n t a r y  S c h o o l ,  
S p o k a n e ,  W a s h i n g t o n  
M r .  E l b e r t  J .  H o n e y c u t t ,  P r i n c i p a l ,  L a k e  C i t y ,  S h o r e -
l i n e  D i s t r i c t ,  S e a t t l e  5 5 ,  W a s h i n g t o n  
M r .  P a u l  V a n  C r u y n i n g e n ,  P r i n c i p a l ,  L a f a y e t t e  
E l e m e n t a r y  S c h o o l ,  S e a t t l e ,  W a s h i n g t o n  
M r .  J o h n  C a p r e t t a ,  P r i n c i p a l ,  H o r a c e  M a n n  E l e m e n t a r y  
S c h o o l ,  S e a t t l e  2 2 ,  W a s h i n g t o n  
M r .  G l e n  D o r s e 7 ,  P r i n c i p a l ,  S i l v e r  L a k e  E l e m e n t a r y  
S c h o o l ,  R o u t e  4 ,  E v e r e t t ,  W a s h i n g t o n  
M r .  A r t h u r  B l a u e r t ,  P r i n c i p a l ,  L o g a n  E l e m e n t a r y  
S c h o o l ,  S p o k a n e ,  W a s h i n g t o n  
M r .  A l f r e d  A .  A c t o r ,  P r i n c i p a l ,  G r a n t  E l e m e n t a r y  
S c h o o l ,  T a c o m a ,  W a s h i n g t o n  
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E u g e n i e  B .  P a r i s e a u ,  P r i n c i p a l ,  D a n i e l  B a g l e y  
E l e m e n t a r y  S c h o o l ,  S e a t t l e ,  W a s h i n g t o n  
M r .  E r n e s t  C .  F r i e z e ,  P r i n c i p a l ,  L a u r e l h u r s t ,  
E l e m e n t a r y  S c h o o l ,  S e a t t l e  5 ,  W a s h i n g t o n  
M r .  J .  E .  P e t i t e ,  P r i n c i p a l ,  R a v e n n a  E l e m e n t a r y  
S c h o o l ,  S e a t t l e ,  W a s h i n g t o n  
M r .  M .  R e y n o l d s ,  P r i n c i p a l ,  W a s h i n g t o n  E l e m e n t a r y  
S c h o o l ,  B r e m e r t o n ,  W a s h i n g t o n  
M r .  G .  A .  L o v e ,  P r i n c i p a l ,  M o n r o e  E l e m e n t a r y  S c h o o l ,  
E v e r e t t ,  W a s h i n g t o n  
D o r o t h y  O ' D o n n e l l ,  P r i n c i p a l ,  W o o d l a n d  E l e m e n t a r y  
S c h o o l ,  S p o k a n e ,  W a s h i n g t o n  
R o s e n a  E v a n s ,  P r i n c i p a l ,  M a d i s o n  E l e m e n t a r y  S c h o o l ,  
S p o k a n e ,  W a s h i n g t o n  
M~. w .  E .  T i e d e m a n ,  P r i n c i p a l ,  R o g e r s  E l e m e n t a r y  
S c h o o l ,  E a s t  3 4 t h  a n d  M .  S t r e e t s ,  T a c o m a ,  W a s h i n g t o n  
M r s .  J o y c e  D a v e y ,  P r i n c i p a l ,  O a k l a n d  E l e m e n t a r y  
S c h o o l ,  S o u t h  W r i g h t  a n d  A d a m s  S t r e e t s ,  T a c o m a ,  
W a s h i n g t o n  
M r .  W a r d  E .  P r i g g ,  P r i n c i p a l ,  M a d i s o n  E l e m e n t a r y  
S c h o o l ,  E v e r e t t ,  W a s h i n g t o n  
M r .  C l a r e n c e  L u n d ,  P r i n c i p a l ,  D o w n i n g  ~lementary 
S c h o o l ,  T a c o m a ,  W a s h i n g t o n  
M i s s  L a u r a  S t u b b l e f i e l d ,  P r i n c i p a l ,  J a c k s o n  E l e m e n t a r y  
S c h o o l ,  E v e r e t t ,  W a s h i n g t o n  
M r .  S i d n e y  B .  D o u g l a s ,  P r i n c i p a l ,  L o n g f e l l o w  E l e m e n -
t a r y  S c h o o l ,  E v e r e t t ,  W a s h i n g t o n  
D o r o t h e a  K n o t t ,  P r i n c i p a l ,  B a k e r  H e i g h t s  E l e m e n t a r y  
S c h o o l ,  V a n c o u v e r ,  W a s h i n g t o n  
M r .  R o b e r t  E .  L e v y ,  P r i n c i p a l ,  J o h n  R .  R o g e r s  
E l e m e n t a r y  S c h o o l ,  V a n c o u v e r ,  W a s h i n g t o n  
M r .  W a l t e r  S t e v e n s o n ,  P r i n c i p a l ,  H i g h l a n d  E l e m e n t a r y  
S c h o o l ,  B e l l e v u e ,  W a s h i n g t o n  
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Mr. Orvie v. Lange, Principal, Washington Elementary 
School, Everett, Washington 
Mr. Arthur G. Ewy, Principal, Grant Elementary School, 
Spokane, Washington 
Mr. Otis J. Grande, Principal, Roosevelt Elementary 
School, Tacoma, Washington 
Mr. Clarence Monson, Principal, Lowe 11 Elementary 
School, Tacoma, Washington 
Mrs. Ruth Trosper, Principal, Geiger Elementary School, 
Tacoma, Washington 
Mr. Fred Oliver, Principal, Wallace Elementary School, 
Kelso, Washington 
Mr. w. E. Walker, Principal, Lincoln Elementary, 
Vancouver, Washington 
Mr. Ray Jongeward, Principal, Fruit Valley School, 
Vancouver, Washington 
Mr. R. L. Roberts, Principal, Lewis Elementary School, 
Vancouver, Washington 
Mr. Vernon A. Smith, Principal, Harvey School, 
Vancouver, Washington 
Mr. Walter D. Chapman, Principal, Lincoln Elementary, 
Hoquiam, Washington 
Mr. Harry w. Kegel, Principal, East Bremerton Elemen-
tary School, Bremerton, Washington 
Mr. Raymond Lamb, Principal, Spalding School, Richland, 
Washington 
Katherine E. Baird, Principal, View Ridge School, 
Seattle, Washington 
Mr. Wieber Wynstra, Principal, Interlake Elementary, 
Seattle, Washington 
Mr. Freeman J. Mercer, Principal, Lake Burien School, 
Seattle, Washington 
M r .  G l e n n  O .  G u s t a v s o n ,  P r i n c i p a l ,  L o w e l l  E l e m e n t a r y  
S c h o o l ,  S e a t t l e ,  W a s h i n g t o n  
M r .  H e n r y  C a b l e ,  P r i n c i p a l ,  S u n n y s i d e ,  W a s h i n g t o n  
R o s e l l a  L .  Z u b e r ,  P r i n c i p a l ,  M c M i c k e n  H e i g h t s  E l e m e n -
t a r y ,  S e a t t l e ,  W a s h i n g t o n  
M r .  H a r o l d  D .  P a s c h a l ,  P r i n c i p a l ,  V i e w  R i d g e  E l e m e n t a r y  
S c h o o l ,  B r e m e r t o n ,  W a s h i n g t o n  
M r .  C a r l o s  A .  S c o t t ,  P r i n c i p a l ,  C e n t r a l  G r a d e  S c h o o l ,  
K i r k l a n d ,  W a s h i n g t o n  
N a t a l i e  D u b o i s ,  P r i n c i p a l ,  P i n e h u r s t  P r i m a r y ,  S e a t t l e ,  
W a s h i n g t o n  
M r .  V i c t o r  D i c k i n s o n ,  P r i n c i p a l ,  E m e r s o n  E l e m e n t a r y ,  
S e a t t l e ,  W a s h i n g t o n  
M r .  H a r o l d  E .  W e n z e l ,  C u r r i r u l u m  S u p e r v i s o r ,  A b e r d e e n ,  
W a s h i n g t o n  
M r .  J .  L .  T r o x e l ,  P r i n c i p a l ,  M a c A r t h u r  E l e m e n t a r y ,  
V a n c o u v e r ,  W a s h i n g t o n  
M r .  N o e l  Q .  F l o w e r s ,  P r i n c i p a l ,  H i l l c r e s t  E l e m e n t a r y  
S c h o o l ,  B r e m e r t o n ,  W a s h i n g t o n  
M r .  D .  E .  J a c k  S l a t e r ,  P r i n c i p a l ,  L i e s e r  R o a d  E l e m e n -
t a r y ,  V a n c o u v e r ,  W a s h i n g t o n  
M r .  R u s s e l l  A n d e r s o n ,  P r i n c i p a l ,  W e s t p a r k  E l e m e n t a r y  
S c h o o l ,  B r e m e r t o n ,  W a s h i n g t o n  
M r s .  L i l l i a n  S t i l e s ,  P r i n c i p a l ,  O l y m p i c  V i e w  S c h o o l ,  
B r e m e r t o n ,  W a s h i n g t o n  
M r .  I .  E .  I v e r s o n ,  P r i n c i p a l ,  M a r s h a l l  E l e m e n t a r y  
S c h o o l ,  V a n c o u v e r ,  W a s h i n g t o n  
S i l v a n  S t r a n d w o l d ,  P r i n c i p a l ,  C e n t r a l  S c h o o l ,  H o q u i a m ,  
W a s h i n g t o n  
M r .  B r o o k s  L e w e l l e n ,  H a z e l  V a l l e y  S c h o o l ,  S e a t t l e ,  
W a s h i n g t o n  
M r s .  E s t h e r  O t t ,  P r i n c i p a l ,  A l g o n a  S c h o o l ,  A l g o n a ,  
W a s h i n g t o n  
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Mro George s. King, Principal, Monroe Elementary 
School, Port Angeles, Washington 
Mr. H. M. Tompkins, Principal, Marcus Whitman Elemen-
tary School, Richland, Washington 
Mr. J. Roy Shipley, Principal, Aberdeen, Washington 
Mr. William A. Kendrick, Principal, Columbia Valley 
Gardens Elementary School, Longview, Washington 
Mr. Sidney B. Douglas, Principal, Lowell Elementary 
School, Lowell, Washington 
Mr. Lee w. Clarkson, Principal, Lewis and Clark 
Elementary, Richland, Washington 
Mrs. Eunice s. Allen, Principal, Chelsea Park, Seattle, 
Washington 
Miss Blanche Bertrand, Principal, Silver Beach Elemen-
tary, Bellingham, Washington 
Mr. Angus Edwards, Washington School, Port Angeles, 
Washington 
Mr. Myron Dimmitt, Principal, Beverly Park Elementary 
School, Seattle, Washington 
Mr. David L. Roberts, Principal, Alexander Young 
Elementary School, Aberdeen, Washington 
Mr. J. H. Garrison, Principal, Wendell Phillips 
Elementary School, Sunnyside, Washington 
Mr. Leslie w. Lee, Washington Elementary School, 
Sunnyside, Washington 
Mr. Sig Moe, Principal, Terminal Park Elementary 
School, Auburn, Washington 
Mr. Robert B. Kroodsma, Outlook Grade School, Outlook, 
Washington 
Mr. Gildo Rey, Principal, Washington and West Auburn 
Elementary, Auburn, Washington 
Mr. Harold G. Peterson, Principal, Fawcett School, 
Tacoma, Washington 
A P P E N D I X  C  
T h e  d a t a  s u b m i t t e d  i n  t h e  r e t u r n e d  q u e s t i o n -
n a i r e s  i n c l u d e d  v a l u a b l e  e x a m p l e s  o f  m a t e r i a l  
c o m p i l e d  a n d  u s e d  b y  t h e  t e a c h e r s  w h e n  p l a n n i n g  
p a r e n t - t e a c h e r  c o n f e r e n c e s .  S o m e  o f  t h i s  m a t e r i a l  
h a s  b e e n  i n c l u d e d  i n  A p p e n d i x  c .  
7 0  
Here are examples of invitations to attend 
parent-teacher conferences. 
1. College Elementary School, Ellensburg, 
Washington 
2. Lincoln School, Ellensburg, Washington 
3. Hillcrest School, Bremerton, Washington 
4. Fawcett School, Tacoma, Washington 
5. Vancouver Public Schools, Vancouver, 
Washington 
71 
(()0\.,\03 
,,(_,OJU9W~\~ Qba\\OJ 
;1JN ;J~~ -~' lOJ 
~]~J\f;Jl 
1N~2JYJ 
~ar ? ! r . ,  u n d  M r s o  _ _ _ _ _ _ _ _  _  
T l : a  t e a c h e r s  o t  o u r  s c h o o l  a r e  
~ a  s e r i e 2  o f  c o n i ' e r e n c e s  
u i t h  p a r e . n t s  d u r i n G  t h e  n e x t  f e w  
w e c : k s o  T h e s e  p e r s o n a l  c o n t e 1 - e n c e s  
u : i 1 l  t a k e  t h o  p l a c e  o f  a  w r i t t e n  
r e p o r t  u t  t J . t l o  t i t l e .  
I  1 : 1 0 U l d  a i ) p r e c i a t e  y o u r  c o -
o p e r a t i o n  i f '  y o u  u i l 1  c a l ! l e  t o  s o e  
m a  f o r  a  t h i r t y  m i m l t e  c o n f e r e n o e  
_ _ _ _ _ _ _ _ _ _ _ _ _ _  _ _ . a t _ _ _ . a . n . " " P o l l l o  
I f  i t  i s  : l l : l p o s s i b l e  t o r  y o u  t o  
m e e t  t h i s  a p p o i n t n e n t  
1  
u : U l  y o o  
k i n d l y  l e t  f i l O  k n . O U  a n d  C U C G 0 S t  t l  
r ! I O r e  c o n v e n i e n t  t i n e a  
S i n c e r e l y  y o u r e ,  
T e a c h e r  
7 2  
D e a r  P a r e n t s :  
Y o u r  s e c o n d  e v o l u a t i o n  c o n f e r e n c e  l : i c . s  b e e n  s c h e d u l e  
a t  o n  i n  
conferen~e r o o m  n u m b e r  •  T h i s  r o o m  i s  o n  t h e  
f l o o r  o f  L i n c o l n  Cc ~10ol . T h i s  o p . i o r t u n i  t ; r  
~~~~~~~~~~ 
t o  c o n f e r  w i t h  ; y o u r  c h i l d ' s  t o u c h e r  i s  c : e s i g n e d  t o  h e l p  
y o u  a n d  t h e  t e p . c h c r  w o r k  t o g e t h e r  t o  d e v e l o p  t h e  v e r y  
b e s t  educ~tional / r o g r r u n  f o r  y o i . l r  c h i l d .  
I f  i t  w i l l  n o t  b e  p o s s i b l e  f o r  ; y o u  t o  L e e p  t h i s  
a p p o i n t m e n t ,  p l e c . s e  l e t  m e  : : n o ' l - i  b e f o r e  
~~~~·~~~-
s o  t b a t  o t h e r  c . r r a n c e n e n t s  c a n  b e  I D D . d e  • .  
C o r d i a l l y ,  
7 3  
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D e a r  M r .  a n d  M r s .  _ _ _ _ _ _ _ _ _  _  
Y o u r  P a r e n t - T e a c h e r  
C o n f e r e n c o  i . s  s c h e d u l e d  f o r  
----·~- at _ _ _ _ _  A . M .  P . M .  
I f  i t  w i l l  b e  i m p o s s i b l e  
f o r  y o u  t o  k e e p  y o u r  a p p o i n t m e n t  
w i l l  y o u  k i n d l y  l e t  m e  k n o w ' ?  
S i n c e r e l y ,  
T e a c h e r - - - - - - - · · · - - · - - - - -
7 4  
T o  
•  
~~~~~~~~~~~~~~~~~~~~~~--~-· 
T a c o m a  P u b l i c  S c h o o l s  
F a w c e t t  S c h o o l  
I n  k e e p i n g  w i t h  o u r  p o l i c y  o f  h a v i n g  c o n f e r e n c e s  w i t h  
p a r e n t s  o f  p u p i l s  a s  a  m e a n s  o f  r e p o r t i n g ,  c o u l d  y o u  c o m e  
f o r  a  c o n f e r e n c e  w i t h  o n  
a t  o ' c l o c k :  
I f  t h e  a b o v e  t i m e  i s  n o t  c o n v e n i e n t  f o r  y o u ,  a n o t h e r  
t i m e  w i l l  b e  a r r a n g e d .  I f  y o u  f i n d  i t  i m p o s s i b l e  t o  c o m e  
f o r  a  c o n f e r e n c e  a  w r i t t e n  r e p o r t  w i l l  b e  s e n t  t o  y o u .  
T h e  f o l l o w i n g  i n f o r m a t i o n  f r o m  t h e  p a r e n t  m a y  p r o v e  
h e l p f u l .  T h e  c h i l d ' s  a t t i t u d e  t o w a r d  s c h o o l ,  h i s  w o r k  a n d  
p l a y  a c t i v i t i e s  a t  h o m e ,  f a m i l y  r e l a t i o n s h i p s ,  h e a l t h  
c o n d i t i o n s ,  e m o t i o n a l  b e h a v i o r ,  a n d  a n y  u n u s u a l  c o n d i t i o n s  
i n  t h e  h o m e  t h a t  m a y  a f f e c t  t h e  c h i l d .  
W i l l  y o u  k i n d l y  d e t a c h  t h e  s l i p  b e l o w  a n d  r e t u r n  i t  
p r o m p t l y  t o  y o u r  c h i l d ' s  t e a c h e r ?  
T h a n k  y o u  v e r y  m u c h .  
*********************il**Sfoi~-:~****i.~il-·:t-*i."iHH}***iH~**~'****** 
T o  
•  
- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - ·  
T e a c h e r ' s  n a m e  
I  s h a l l  b e  a b l e  t o  k e e p  t h e  a b o v e  a p p o i n t m e n t  
•  
- - - - - = - - - - . . . . . - . . - - - . . . . . . . .  - - _ , . . . - - - - - - - - - - - - - -
P a r e n t ' s  s i g n a t u r e  
I  f i n d  i t  i m p o s s i b l e  t o  k e e p  t h e  a b o v e  a p p o i n t m e n t ,  b u t  
w i l l  c o n t a c t  y o u  f o r  a n o t h e r  a p p o i n t m e n t  t i m e  
•  
----~P~a-r--en-!"t~,-s--s~i~g-n--a~t-u_r_e _ _ _ _ _ _ _ _  ~
I  f i n d  i t  i m p o s s i b l e  t o  c o m e  f o r  a  c o n f e r e n c e  
- - - - - - - - - - . . . , . . . , . . - - - - = - - - - , - - - - - - - - - - - - - - - ·  
P a r e n t ' s  s i g n a t u r e  
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SCHOOL CONFERENCE 
Date 
Dear 
As was announced in the group meetings held earlier this 
fall, our next report to parents concerning childrens' 
progress in school will be by an individual conference. 
Because each of us has many children, it will be necessary 
to schedule conferences rather closely. Each conference 
will be approximately 20 minutes long. I would like to 
confer with you on at o'clock at 
school. The attached form may be used to arrange our 
conference. 
Sincerely, 
Teacher 
Please fill in one of the following and return to the 
teacher. 
1. I will be able to confer with you at the time you 
suggest. 
2. I will not be able to confer with you at the above 
stated time. Please suggest another date. 
Parent's Signature 
H O M E  C O N F E R E N C E  
~~~~~~~~~~~School 
D a t e  
D e a r  ,  
I t  w a s  a n n o u n c e d  i n  t h e  g r o u p  m e e t i n g s  h e l d  e a r l i e r  t h i s  
f a l l ,  o u r  n e x t  r e p o r t  t o  p a r e n t s  c o n c e r n i n g  c h i l d r e n s '  
p r o g r e s s  i n  s c h o o l  w i l l  b e  b y  a n  i n d i v i d u a l  c o n f e r e n c e .  
I  f e e l  t h a t  I  c a n  b e  m o r e  e f f e c t i v e  i n  d i r e c t i n g  t h e  l e a r n -
i n g  a c t i v i t i e s  o f  y o u r  c h i l d  i f  I  h a v e  t h e  o p p o r t u n i t y  o f  
m e e t i n g  a n d  c o n f e r r i n g  w i t h  y o u  i n  y o u r  h o m e .  I n  o r d e r  t o  
r e a c h  a  m a x i m u m  n u m b e r  o f  h o m e s ,  I  p l a n  t o  s p e n d  n o  m o r e  
t h a n  3 0  m i n u t e s  i n  y o u r s .  I  w o u l d  l i k e  t o  c o n f e r  w i t h  y o u  
o n  a t  o ' c l o c k .  T h e  a t t a c h e d  
f o r m  m a y  b e  u s e d  t o  a r r a n g e  o u r  c o n f e r e n c e .  
S i n c e r e l y  y o u r s ,  
T e a c h e r  
P l e a s e  f i l l  i n  o n e  o f  t h e  f o l l o w i n g  a n d  r e t u r n  t o  t h e  
t e a c h e r .  
1 .  I  w i l l  b e  a b l e  t o  c o n f e r  w i t h  y o u  a t  t h e  t i m e  y o u  
s u g g e s t .  
2 .  I  w i l l  n o t  b e  a b l e  t o  c o n f e r  w i t h  y o u  a t  t h e  a b o v e  
s t a t e d  t i m e .  P l e a s e  s u g g e s t  a n o t h e r  d a t e .  
3 .  I  w o u l d  r a t h e r  c o n f e r  w i t h  y o u  a t  s c h o o l .  P l e a s e  
s u g g e s t  a  d a t e .  
P a r e n t ' s  S i g n a t u r e  
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H e r e  a r e  s a m p l e s  o f  s u g g e s t i o n s  f o r  
c o n d u c t i n g  a  c o n f e r e n c e ,  u s e d  b y  t h e  E v e r e t t  
P u b l i c  S c h o o l s ,  S h o r e l i n e  P u b l i c  S c h o o l s ,  a n d  
V a n c o u v e r  P u b l i c  S c h o o l s .  
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Conducting a Conference 
Jackson School 
Everett, Washington 
1. Arrange for no interruptions of anf ~' and be sure to 
have a. comfortable place to sit. Preferably not a.t 
your desk.) 
2. Have greeting friendly and relaxed. 
3. Remember that the success or failure of the conference 
depends on the teacher. 
4. Always start with a positive, constructive statement. 
Find something good to say. 
5. Let the parent take the lead a.s far as possible. Avoid 
criticism of parent. 
6. Find out how parent is thinking and feeling about his 
child. (You cannot know your child until you know his 
pa.rents.) 
7. Cultivate relationship of equality and sincerity. 
8. Talk with parents--not at them. 
9. If a parent says he is worried a.bout his child, follow 
through. 
10. Respond more to a parent 1 s feelings than to events he 
relates to you. 
11. Try to get pa.rent to take initiative. 
12. Always consider the child as a person. 
13. Ask questions in such a way that they do not imply 
criticism. 
i4. Be accepting--show no surprise or disapproval. 
15. Assurance on part of teacher that all information will 
be treated as confidential. 
16. Teacher builds up child 1 s strength, rather than emphasi-
zing weaknesses. 
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1 7 .  T e a c h e r  a l w a y s  m a i n t a i n s  h e r  f a i t h  i n  t h e  c h i l d  a n d  
m a i n t a i n s  a  h o p e f u l  a t t i t u d e .  
1 8 .  A s k  w h a t  t h e  p a r e n t s  f e e l  t h e  s c h o o l  s h o u l d  d o  f o r  a  
c h i l d  w h i c h  a f f o r d  a n  o p p o r t u n i t y  f o r  t e a c h e r  t o  c o u n c i l  
t h e  p a r e n t  a s  t o  w h a t  c o n t r i b u t i o n  t h e y  c a n  m a k e  t o  t h e  
s c h o o l .  
1 9 .  L e t  p a r e n t  k n o w  y o u  a p p r e c i a t e  h i s  c o o p e r a t i o n .  
2 0 .  I t  i s  h e l p f u l  t o  t r y  t o  c l o s e  t h e  c o n f e r e n c e  o n  a  
c o n s t r u c t i v e  f o r w a r d - g o i n g  n o t e - - s u c h  a s  a  p l a n  f o r  
f u r t h e r  c o n s u l t a t i o n ,  a  d e f i n i t e  d a t e  f o r  t h e  n e x t  
c o n f e r e n c e ,  a  s t a t e m e n t  o f  e n c o u r a g e m e n t  o r  r e a s s u r a n c e ,  
a  s t a t e m e n t  o f  a  p l a n  o f  c o o p e r a t i v e  a c t i o n .  
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SHORELINE PUBLIC SCHOOLS 
Lake Forest Park School 
Suggestions for Conducting 
Parent-Teacher Conference 
on Pupil Progress 
1. The responsibility for the success or·failure of a 
conference rests primarily with the teacher. Her 
preparation for and her ability to conduct each confer-
ence are important. 
2. Be enthusiastic about the plan of reporting progress. 
Do your part in selling the plan to the parents. 
3. Be prepared1 Do not make vague statements. 
4. Have all materials needed for a successful conference. 
Keep classwork materials in a folder or booklet. Teach-
ers shouldn't overburden themselves with samples of each 
child's daily work to the extent that each paper is 
explained. Some of these papers might be sent home with 
the parent. Progress in workbooks might be discussed. 
5. Know your child. His cumulative records should be 
available for your study as well as to show to the par-
ent when the teacher considers it necessary. Make use 
of Permanent Record card, Health card and information in 
the folder. Personality cards should not be shown to 
the parent. 
6. It is well to arrange for no interruptions during a 
conference. Perhaps a note on the room door will help. 
7. It has been suggested that the parent might feel more at 
ease, if the conference could be held someplace other 
than at the teacher's desk. 
8. Be flexible. Do not be stereotyped. Vary your confer-
ence procedure according to its own merits, the needs of 
the child, and parent with whom you are conferring. 
9. Find something about which you can honestly give praise. 
Start your report with constructive comments. Everyone 
thrives on a bit of praise. Emphasize strengths. Ask 
for the parent's help to improve the child's weak points. 
10. The teacher's greeting should be friendly and relaxed. 
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I f  s h e  i s  h u r r i e d  o r  t e n s e ,  t h e  p a r e n t  w i l l  k n o w  i t .  
I t  i s  d i f f i c u l t  t o  d i s c u s s  a  p r o b l e m  w i t h  s o m e o n e  w h o  
l o o k s  a s  i f  h e  w i s h e s  y o u  w e r e  n o t  t h e r e  o r  w o u l d  s o o n  
l e a v e .  
1 1 .  I f  t h e  p a r e n t  s u g g e s t s  a  p l a n  o f  a c t i o n ,  a c c e p t  i t  i f  
a t  a l l  p o s s i b l e .  B e  w i l l i n g  t o  t r y  t h e  p a r e n t ' s  p l a n  
b e f o r e  f o r c i n g  t h e  u s e  o f  y o u r  o w n .  O n e  o f  t h e  g o a l s  
o f  a  c o n f e r e n c e  w i t h  t h e  p a r e n t  i s  t o  g e t  h i m  t o  t a k e  
t h e  i n i t i a t i v e .  Y o u r  p l a n  c a n  b e  t r i e d  i f  t h e  p a r e n t ' s  
p l a n  f a i l s .  
1 2 .  P u t  t h e  p a r e n t  a t  e a s e .  A s k  q u e s t i o n s  t o  l e a d  h i m  t o  
v o l u n t e e r  i n f o r m a t i o n  c o n c e r n i n g  t h e  c h i l d .  B e  i n f o r -
m a l .  E n c o u r a g e  t h e  p a r e n t  t o  c o n t r i b u t e  u s e f u l  
i n f o r m a t i o n  a b o u t  t h e  c h i l d .  I t  i s  i m p o r t a n t  t h a t  t h e  
t e a c h e r  b e  a  g o o d  l i s t e n e r ,  a s  w e l l  a s  a  g o o d  t a l k e r .  
1 3 .  B e  o p e n - m i n d e d .  B e  w i l l i n g  t o  r e v i s e  a n  o p i n i o n  i n  
l i g h t  o f  n e w  f a c t s  r e c e i v e d  f r o m  t h e  p a r e n t .  
14~ A l l  r e c o r d s  o r  r e p o r t  m a t e r i a l s  s h o u l d  b e  t r e a t e d  b y  
t e a c h e r s  i n  a  p r o f e s s i o n a l  m a n n e r .  T h e y  s h o u l d  b e  s e e n  
o n l y  b y  t h e  t e a c h e r  a n d  t h e  p a r e n t ,  a n d  i n  s o m e  c a s e s ,  
t h e  c h i l d  i n v o l v e d .  
1 5 .  P a r e n t s  s h o u l d  b e  k e p t  o n  t h e  t o p i c  t o  a v o i d  t h e  l o s s  
o f  p r e c i o u s  t i m e .  I n  m o s t  i n s t a n c e s ,  v i s i t i n g  i s n ' t  
t o o  c o n s t r u c t i v e .  
1 6 .  T a l k  a b o u t  t h e  w h o l e  c h i l d ,  n o t  o n l y  h i s  s c h o l a s t i c  
p r o g r e s s .  
1 7 •  D o  n o t  d i s c l o s e  a  c h i l d ' s  a c t u a l  I . Q .  T a l k  i n  t e r m s  o f  
a b i l i t y .  T h i s  t o p i c  m u s t  b e  c a r e f u l l y  c o n s i d e r e d  b e f o r e  
d i s c u s s i n g  i t  w i t h  p a r e n t s .  O n e  a p p r o a c h  m i g h t  b e  t o  
e x p l a i n  t h a t  c h i l d r e n  i n  t h e  s a m e  f a m i l y  f r e q u e n t l y  h a v e  
a  g r e a t  v a r i a t i o n  i n  a b i l i t i e s .  
1 8 .  D o  n o t  c o m p a r e  o n e  c h i l d  w i t h  a n o t h e r .  T h e  c h i l d ' s  
a b i l i t y  a n d  p r o g r e s s  i s  a  p r i v a t e  m a t t e r  b e t w e e n  t h e  
p a r e n t  a n d  t e a c h e r .  
1 9 .  D o  n o t  t a l k  a b o u t  c l a s s  s t a n d a r d s .  T a l k  a b o u t  a b i l i t y  
a n d  p r o g r e s s .  
2 0 .  T h e  c h i l d ' s  d e s k  m i g h t  b e  s h o w n .  G o o d  o r  p o o r  h o u s e -
k e e p i n g  m i g h t  b e  i n d i c a t i v e .  
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21. Be careful about offering too much criticism. This 
will tend to place the mother in opposition to the 
teacher because she might become angry or consider the 
situation hopeless or both. Criticism can be fatal to 
the building-up of a cooperative relationship. 
22. Use tact in your criticism. Do not be too blunt in 
your remarks, yet tell the truth. 
23. Teachers should be careful so as to not give advice too 
freely. Cause the planning to be the result of cooper-
ative exploration into the child's problems by teacher 
and parent. Suggestions are more apt to work if the 
parent has a thorough understanding of the problem. 
24. Do not spend too much time on achievement tests. This 
is especially true when a conference is held soon after 
achievement tests have been given. 
25. Do not criticize other teachers for the work a child 
has done in a previous grade. 
26. Ask the parent for the child's impression of school. 
Sometimes vital information is gained from the child's 
viewpoint. 
27. Comment on the parent's cooperation in promoting his 
child's progress. 
28. It usually doesn't help to argue with a parent. 
29. Invite the parent to return to school for a visit and 
recheck through conferences if he desires. 
30. It is helpful to close the conference on a constructive, 
a pleasant note. 
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S H O R E L I N E  P U B L I C  S C H O O L S  
P R I M A R Y  G R A D E S  C O N F E R E N C E  G U I D E  F O R  T E A C H E R S  
N A M E  D A T E  T E A C H E R  G R A D E  
- -
Y O U R  C H I L D  A T  H O M E  A N D  S C H O O L  
P a r e n t s  a n d  t e a c h e r s  b e c o m e  p a r t n e r s  w h e n  t h e  e d u c a t i o n  o f  
a  c h i l d  i s  c o n s i d e r e d .  W e  b e l i e v e  t h e  p e r s o n a l  c o n f e r e n c e  
o f f e r s  b o t h  t h e  h o m e  a n d  s c h o o l  a n  o p p o r t u n i t y  t o  k n o w  c h i l d -
r e n  b e t t e r  b y  s h a r i n g  k n o w l e d g e  a n d  e x p e r i e n c e  c o n c e r n i n g  h i m .  
T h i s  g u i d e  s h e e t  i s  p l a n n e d  t o  d i r e c t  o u r  d i s c u s s i o n  a n d  
e x p r e s s  i n f o r m a t i o n  t h a t  w i l l  m a k e  i t  p o s s i b l e  f o r  t h e  h o m e  
a n d  s c h o o l  t o  b e t t e r  s e r v e  t h e  n e e d s  o f  c h i l d r e n .  I t  m a y  n o t  
b e  n e c e s s a r y  t o  d i s c u s s  e v e r y  i t e m  o n  t h i s  g u i d e  s h e e t  a n d  
t h e r e  m a y  b e  o t h e r  t o p i c s  w h i c h  a r e  m o r e  i m p o r t a n t  t o  a  p a r t i -
c u l a r  c h i l d  t h a t  s h o u l d  b e  i n c l u d e d .  H e n c e  t h i s  w i l l  m e r e l y  
s e r v e  a s  a  g e n e r a l  o u t l i n e  f o r  t e a c h e r s  a n d  p a r e n t s .  
I .  G e n e r a l  H e a l t h  - D i s c u s s  t h e  c h a r a c t e r i s t i c s  o f  t h e  a g e  
l e v e l .  
1 .  H e i g h t  W e i g h t  Attendance~~~~~~~ 
2 .  P e r s o n a l  A p p e a r a n c e  
a .  P o s t u r e ,  e n d u r a n c e ,  m o t o r  c o o r d i n a t i o n ,  a n d  
p e r s o n a l  h a b i t s .  
3 .  R e s t  H a b i t s  
4 .  F o o d  H a b i t s  
I I .  L i v i n g  A t  S c h o o l  a n d  
1 .  G e n e r a l  a t t i t u d e s  t o w a r d  
c h i l d r e n  a n d  a d u l t s .  
2 .  G r o w t h  a s  e v i d e n c e d  b y  
r e s p o n s i b i l i t y ,  i n d e p e n d -
e n c e ,  s e l f - d i s c i p l i n e ,  
c h e e r f u l n e s s ,  e t c .  
3 .  P a r t i c i p a t i o n  i n  a c t i v i t i e s .  
L i v i n g  A t  H o m e  
1 .  G e n e r a l  a t t i t u d e s  a m o n g  
f a m i l y  m e m b e r s .  
2 .  I n t e r e s t s  a n d  o u t s i d e  
a c t i v i t i e s  ( p l a y ,  h o b b i e s ,  
S u n d a y  S c h o o l ,  p e t s ,  m o v -
i e s ,  r a d i o ,  &  t e l e v i s i o n . )  
3 o  I n t e l l e c t u a l  c u r i o u s i t y .  
4 .  H o m e  r e s p o n s i b i l i t i e s .  
I I I .  S c h o o l  P r o g r e s s  - D i s c u s s  t h e  f o l l o w i n g  s k i l l s  o n  t h e  
b a s i s  o f  t h e  c h i l d ' s  g r o w t h ,  m a t u r i t y ,  i n t e r e s t ,  k n o w -
l e d g e ,  a n d  a c h i e v e m e n t .  S u g g e s t i o n s  f o r  i m p r o v e m e n t  a t  
h o m e  a n d  s c h o o l  w i l l  b e  d e t e r m i n e d  b y  t h e  c h i l d ' s  n e e d s .  
A .  L a n g u a g e ,  r e a d i n g ,  w r i t i n g ,  s p e l l i n g ,  d r a m a t i c s ,  
l i s t e n i n g ,  s p e e c h .  
B .  M u s i c  
C .  A r t  
D .  P h y s i c a l  A c t i v i t i e s  
E .  N u m b e r  c o n c e p t s  
F .  S o c i a l  s t u d i e s  
G .  S c i e n c e  
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Vancouver Public Schools 
SPECIFIC GUIDES FOR THE PARENT-TEACHER CONFERENCE AND 
WRITTEN REPORTS OF PUPIL PROGRESS 
Ears 
Physical Development and Health 
1. What are the results of eye tests such as the 
Snellen, Massachusetts or Telebinocular? 
2. Does he have evidences of poor sight or of eye 
strain? 
1. What are the results of hearing tests? 
2. Does he show evidences of poor hearing? 
Heiglit and Weight 
1. What is his height and weight? 
2. Is he overweight or underweight? 
3. Has he gained or lost a significant amount of 
weight? 
Attendance 
l. How many days has he been absent? 
2. How many times has he been tardy? 
Physical Vigor 
l. Is he energetic? 
2. Is he very quiet? 
3. Does he fatique easily? 
4. Is he well nourished? 
M o t o r  C o n t r o l  
1 .  D o e s  h e  w a l k  a n d  r u n  f r e e l y ?  S k i p  r o p e ,  t h r o w  a n d  
c a t c h ?  
2 .  I s  h e  c l u m s y ?  
3 .  C a n  h e  t a k e  c a r e  o f  w r a p s ,  b u t t o n  b u t t o n s ,  e t c . ?  
4 .  C a n  h e  m a n i p u l a t e  t o o l s  a n d  p u z z l e s  a n d  p a r t s  o f  
s m a l l  t o y s  a c c u r a t e l y ?  
5 .  W h a t  i s  h i s  h a n d  p r e f e r e n c e ?  D o e s  h e  h a v e  c o n f u s e d  
d o m i n a n c e ?  
P a r t i c i p a t i o n  i n  P h y s i c a l  A c t i v i t i e s  
1 .  D o e s  h e  p a r t i c i p a t e  a c t i v e l y  i n  g a m e s ?  
2 .  D o e s  h e  p a r t i c i p a t e  i n  g a m e s  n o r m a l  f o r  h i s  a g e ?  
3 .  D o e s  h e  p a r t i c i p a t e  i n  a  v a r i e t y  o f  g a m e s ?  
4 .  I s  h e  p r o g r e s s i n g  i n  t h e  a c q u i s i t i o n  o f  s k i l l s ?  
H e a l t h  H a b i t s  
l .  D o e s  h e  w a s h  h i s  h a n d s  a f t e r  g o i n g  t o  t h e  t o i l e t ?  
B e f o r e  e a t i n g ?  
2 .  D o e s  h e  c o v e r  h i s  m o u t h  w h e n  s n e e z i n g  o r  c o u g h i n g ?  
3 .  D o e s  h e  w e a r  a d e q u a t e  c l o t h i n g  w h e n  h e  g o e s  o u t d o o r s ?  
4 .  D o e s  h e  b r u s h  h i s  t e e t h ?  B a t h e  r e g u l a r l y ?  C h a n g e  
c l o t h e s  f r e q u e n t l y ?  
5 .  D o e s  h e  c h o o s e  f o o d s  w i s e l y ?  T a k e  e n o u g h  t i m e  f o r  
e a t i n g ?  H a v e  a c c e p t a b l e  t a b l e  m a n n e r s ?  
S o c i a l  D e v e l o p m e n t  
R e a c t i o n s  t o  O t h e r  C h i l d r e n  
1 .  D o e s  h e  s h o w  f r i e n d l i n e s s - - b y  t a l k i n g  t o  o t h e r s ,  
p l a y i n g  w i t h  o t h e r s - - c o o p e r a t i v e l y  a n d  w i t h  e n j o y -
m e n t ?  
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2. Does he show awareness of other children by watch-
ing them, smiling, talking about them or imitating 
their activity? 
3. Does he appear shy, withdraw from contacts, pull 
away or ignore others? 
~. Does he appear antagonistic for no reason, mean--
as kicking, hitting or teasing, etc.? 
5. Does he show leadership in play with others--
usually follow, attempt to lead, boss others young-
er than self, boss own age, boss adults, show real 
leadership? 
6. How does he react to other children's aggressive 
approach--self-defense, submits passively, cries, 
appeals to adults? 
7. Does he take turns--only at teacher's request? 
Spontaneously? Grabs and takes things regardless 
of whose turn? Waits for turn, finds a substitute? 
8. Does he share, wants things for himself most of the 
time, willing to share at the request of another 
child, offers to share materials he has? 
9. Does he help others--seldom, frequently, occasion-
ally? 
10. Does he show sympathy? 
11. Is he growing in self-dependence? 
12. Does he find satisfaction in his own achievement, 
or chiefly in adult approval? 
13. Is he fearful of attempting something new? 
Responses to Authority and Adult Suggestion 
1. Is he sneaky, furtive, abusive toward adults? 
Openly negative, runs away, cries, refuses? 
2. Is he evasive, seems to pay no attention, starts 
in and forgets? Obeys requests of adults slowly 
or promptly? 
3. Does he accept suggestions in good spirit and try 
to profit from them? 
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P a r t i c i p a t i o n  i n  G r o u p  R e s p o n s i b i l i t i e s  
l .  H o w  d o e s  h e  c a r e  f o r  m a t e r i a l s ?  D e s t r u c t i v e ,  
c a r e f u l ?  
2 .  D o e s  h e  e n j o y  h e l p i n g  t e a c h e r s  a n d  o t h e r  c h i l d r e n ?  
3 .  D o e s  h e  d o  h i s  p a r t  i n  k e e p i n g  t h e  c l a s s r o o m  n e a t  
a n d  a t t r a c t i v e ?  
4 .  D o e s  h e  m e e t  t h e  s c h o o l  s t a n d a r d s  i n  h a l l s ,  a s s e m -
b l y ,  l u n c h r o o m  a n d  o n  t h e  p l a y g r o u n d ?  
D e p e n d e n c e  U p o n  A d u l t s  
1 .  I s  h i s  b e h a v i o r  c o m p l e t e l y  d i f f e r e n t  a t  h o m e  t h a n  
a t  s c h o o l ?  
2 .  I s  i t  d i f f e r e n t  w h e n  t h e  m o t h e r  i s  p r e s e n t ?  
3 .  D o e s  h e  f o l l o w  a b o u t ,  s i t  b e s i d e ,  h o l d  o n ,  w a n t  
t e a c h e r  t o  w a t c h  h i s  p l a y ?  
D e m a n d s  f o r  A t t e n t i o n  
1 .  D o e s  h e  s h o w  o f f  i n  s i l l y  w a y s ?  
2 .  D o e s  h e  d e m a n d  t o  b e  l o o k e d  a t  c o n t i n u o u s l y ?  
H a b i t s  W i t h  U n d e r l y i n g  S i g n i f i c a n c e  
1 .  M a s t u r b a t i o n ,  s u c k i n g ,  n a i l  b i t i n g ,  f i d g e t i n g ,  
n o s e - p i c k i n g ,  o r  s h o w  o t h e r  i n d i c a t i o n s  o f  s t r a i n ?  
G r o w t h  I n  S p e c i f i c  A r e a s  
G e n e r a l  I n t e l l e c t u a l  D e v e l o p m e n t  
l .  D o e s  h e  r e m e m b e r  d i r e c t i o n s  w e l l ,  o r  d o e s  h e  n e e d  
t o  b e  t o l d  m o r e  t h a n  o n c e ?  
2 .  D o e s  h e  c o n c e n t r a t e  o n  h i s  o w n  a c t i v i t y  o v e r  a  l o n g  
p e r i o d  o f  t i m e ,  o r  i s  h e  e a s i l y  d i s t r a c t e d ?  
3 .  D o e s  h e  a p p e a l  t o  t e a c h e r  o r  c h i l d r e n  b e f o r e  h a v i n g  
f i r s t  a t t e m p t e d  t o  s o l v e  a  p r o b l e m  f o r  h i m s e l f ?  
4 .  D o e s  h e  s h o w  s i g n s  o f  a n n o y a n c e ?  
5 .  D o e s  h e  s o l v e  p r o b l e m s  s u c c e s s f u l l y  m o s t  o f  t h e  t i m e ?  
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Social Studies 
1. Does he show interest in the activities of the 
people in the community? 
2. Does he share his experiences with others in the 
conferences with the group? 
3. Does he contribute either with suggestions or with 
materials to the activity of the group? 
4. Does he show through his behavior that he under-
stands the meaning of cooperation? 
5. Does he understand the concept of interdependence? 
6. Does he read, select and contribute appropriate 
material relating to the topics being studied? 
7. Does he show growth in the use of maps, pictures, 
charts, graphs, and tables? 
8. Does he show thoughtfulness, clear thinking, and 
understanding in discussing problems? 
9. Does he show effective results of study by his 
questions, reports and written work? 
10. Does he complete projects and units of work assigned? 
11. Does he cooperate well with others in doing class 
work? 
12. Is he improving in his ability to work on problems? 
13. Does he listen effectively? 
14. Does he work with small groups upon a project? 
15. Does he act as a leader of a group? 
160 Is he tolerant of others' opinions and appreciative 
of others' successes? 
17. Is he prompt with contributions? 
18. Is he developing confidence in ability to do things? 
19. Is he planning and carrying the plan to a successful 
end? 
L a n g u a g e  
O r a l  E x p r e s s i o n  
1 .  D o e s  h e  c o n v e r s e  w i t h  i n d i v i d u a l s ?  
2 .  D o e s  h e  s h a r e  p e r s o n a l  e x p e r i e n c e s  w i t h  t h e  g r o u p ?  
( W i t h  y o u n g  c h i l d r e n  m o r e  a t t e n t i o n  i s  p a i d  t o  t h e  
s t o r y ,  i t s e l f ,  t h a n  t o  t h e  f o r m ,  b u t  b o t h  s h o u l d  b e  
d e v e l o p i n g  w i t h  o l d e r  c h i l d r e n ) .  
3 .  D o e s  h e  c o n t r i b u t e  i d e a s  f o r  g r o u p  a c t i v i t i e s ?  
4 .  I s  h e  i n c r e a s i n g  h i s  v o c a b u l a r y  t h r o u g h  u s e  o f  
d i c t i o n a r y ,  r e a d i n g  a n d  c o n v e r s i n g ?  
5 .  D o e s  h e  t a l k  i n  a  n a t u r a l ,  e a s y  m a n n e r ?  
6 .  D o e s  h e  l i k e  t o  e x p r e s s  h i s  i d e a s ?  
7 .  D o e s  h e  s p e a k  c l e a r l y ?  I n  c o m p l e t e  s e n t e n c e s ?  
8 .  I s  h e  i n t e r e s t e d  i n  l i s t e n i n g  t o  o t h e r s  t a l k ?  T o  
s t o r i e s  r e a d  o r  t o l d ?  
9 .  D o e s  h e  l i k e  p o e t r y ?  
1 0 .  D o e s  h e  s p e a k  i n t e r e s t i n g l y ,  u s i n g  g o o d  E n g l i s h ?  
1 1 .  I s  h e  b e c o m i n g  i n c r e a s i n g l y  a d e p t  i n  c o r r e c t  u s e  o f  
l a n g u a g e  f o r m s ?  
1 2 .  H a s  h e  a  p l e a s i n g  a n d  w e l l - c o n t r o l l e d  v o i c e ?  
1 3 .  D o e s  h e  t r y  c o n s c i o u s l y  t o  e l i m i n a t e  s l a n g ?  
1 4 .  D o e s  h e  e n g a g e  i n  d r a m a t i c  p l a y  o r  d r a m a t i z a t i o n s ?  
1 . 5 .  D o e s  h e  s e l e c t  a p p r o p r i a t e  m a t e r i a l  f o r  o r a l  t a l k s ?  
1 6 .  D o e s  h e  k e e p  o n  t h e  s u b j e c t ?  
1 7 .  I s  h e  u n u s u a l l y  c r e a t i v e ?  
1 8 .  C a n  h e  m a k e  a  r e p o r t  w i t h  t h e  u s e  o f  n o t e s ?  
1 9 .  D o e s  h e  o r g a n i z e  i d e a s  a r o u n d  a  c e n t r a l  t h e m e ?  
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Written Expression 
l. Is he developing readiness for written expression 
by participating in activities that stimulate 
interest in and create a need for written work at 
younger age levels? 
a. Is he utilizing opportunities for written 
work as he progresses through school? 
2. Is he using writing in reading activities or in 
social studies to record activities? 
3. Is he learning to write sentences? 
4. Is his vocabulary increasing at a satisfactory 
rate? 
5. Is he using capital letters wherever needed? 
6. Is he learning to use or is he using marke of 
punctuation according to his developmental level? 
7. Is he using grammatical forms correctly in written 
work? 
8. Can he write good parag.raphs? 
9. Can he write good letters? 
10. Does he choose interesting beginning sentences? 
11. Does he choose good ending sentences? 
12. Can he take notes and make an outline suitable for 
age level? 
lJ. Can he write compositions in related paragraphs? 
PenmanshiE 
1. Does he have muscular coordination necessary for 
doing manuscript writing? Doing cursive writing? 
2. Is his writing legible? Suitable for his age? 
3. Does he space well? Use suitable sized letters? 
4o Do his letters have good form? 
5. Does he like to write? 
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6 .  I s  h i s  w o r k  n e a t ?  
S p e l l i n g  
1 .  D o e s  h e  k n o w  t h a t  w o r d s  s h o u l d  b e  w r i t t e n  w i t h  
c o r r e c t  s p e l l i n g ?  
2 .  D o e s  h e  u s e  a  b o o k  t o  f i n d  a  w o r d  h e  w a n t s  t o  u s e  
b u t  c a n n o t  s p e l l ?  
3 .  D o e s  h e  l i k e  t o  l e a r n  t o  s p e l l  n e w  w o r d s ?  
4 .  D o e s  h e  u s e  a  d i c t i o n a r y  i n t e l l i g e n t l y ?  
5 .  D o e s  h e  s p e l l  w o r d s  c o r r e c t l y  i n  a l l  w r i t t e n  w o r k ?  
6 .  D o e s  h e  u s e  e f f e c t i v e  m e t h o d s  i n  l e a r n i n g  t o  s p e l l  
n e w  w o r d s ?  
7 .  D o e s  h e  r e t a i n  w o r d s  w e l l ?  
R e a d i n g  
A .  S i g n s  o f  R e a d i n g  R e a d i n e s s  
l .  H a s  h e  h a d  a  r i c h  e x p e r i e n c e  a t  h o m e ?  
2 .  D o e s  h e  h a v e  a  f a i r l y  l a r g e  s p e a k i n g  v o c a b u l a r y ?  
3 .  D o e s  h e  k e e p  t o  t h e  p o i n t  w h e n  t a l k i n g ?  
4 .  D o e s  h e  e x p r e s s  h i s  i d e a s  s o  t h a t  o t h e r s  u n d e r s t a n d ?  
5 .  C a n  h e  t e l l  a  s t o r y  f r o m  a  p i c t u r e ?  
6 .  D o e s  h e  s e e  t h e  r e l a t i o n s h i p  b e t w e e n  e x p e r i e n c e  a n d  
t h e  p r i n t e d  s y m b o l ?  
7 .  C a n  h e  r e l a t e  a  s e r i e s  o f  e v e n t s  i n  l o g i o a l  s e q u e n c e ?  
8 .  C a n  h e  d i s c r i m i n a t e  b e t w e e n  g r o s s  w o r d  f o r m s ?  
9 .  D o e s  h e  u n d e r s t a n d  l e f t  a n d  r i g h t  m o v e m e n t s ?  
1 0 .  D o e s  h e  h a v e  a  s p e e c h  d e f e c t ?  
1 1 .  D o e s  h e  a s k  r a t i o n a l  q u e s t i o n s ?  
1 2 .  A r e  h i s  e y e s  w e l l  d e v e l o p e d ?  
1 3 .  D o e s  h e  h e a r  w e l l ?  
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Be 
14• Is his general health good? 
150 Does he use a realistic form in art interpretations? 
Reading 
1. Does he understand what reading means? 
2. Does he like to read? 
3. Does he understand what he reads? 
4. Does he read fast enough for his age and ability? 
5. Is he learning to master new words by himself? 
6. Can he work out new words through use of context 
clues or pictures? 
7. Does he read well orally so that others may enjoy 
it? 
8. Does he choose reading for free activity? 
9. Does he have a public Library card? 
10. Does he use the library to advantage? 
11. Does he choose worthwhile things to read? 
12. Does he read widely because of his own interests? 
13. Does he read various types of material helpful in 
other subjects of the grade 
14• Is he becoming increasingly mature in ability to 
classify objects according to function, size, color, 
etco? 
15. Does he see relationships between new experiences 
and previous experiences? 
16. Has he developed a good sight vocabulary? 
170 Is he able to work out new words through the use of 
familiar forms, syllables, word analysis techniques, 
smaller words within larger, diacritical markings, 
etco? 
18. Can he read directions with understanding? Can he 
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f o l l o w  d i r e c t i o n s ?  
1 9 .  D o e s  h e  m a k e  a n  e f f o r t  t o  u n d e r s t a n d  t h e  m e a n i n g ,  
u s e  a n d  p r o n u n c i a t i o n  o f  n e w  w o r d s ?  
2 0 .  D o e s  h e  u s e  h i s  f i n g e r  t o  p o i n t ?  ( A f t e r  s e c o n d  
g r a d e ,  t h i s  s h o u l d  s t o p )  •  
2 1 .  D o e s  h e  r e a d  s i l e n t l y  w i t h o u t  l i p  m o v e m e n t ?  
2 2 .  D o e s  h e  r e a d  s i l e n t l y  a t  a  s a t i s f a c t o r y  r a t e ?  
2 3 .  I s  h e  c a p a b l e  o f  f i n d i n g  a n s w e r s  t o  q u e s t i o n s ?  
2 4 .  D o e s  h e  u s e  t h e  " T a b l e  o f  C o n t e n t s " ?  
2 5 .  D o e s  h e  u s e  t h e  d i c t i o n a r y ?  C a n  h e  a l p h a b e t i z e ?  
2 6 .  C a n  h e  u s e  a n  i n d e x ,  c a r d  f i l e ,  e n c y c l o p e d i a ?  
2 7 .  C a n  h e  s e l e c t  t o p i c  s e n t e n c e s ?  
2 8 .  C a n  h e  l i s t  h a p p e n i n g s  i n  l o g i c a l  s e q u e n c e ?  
2 9 .  C a n  h e  f i n d  i m p o r t a n t  f a c t s  f o r  a  r e p o r t ?  
3 0 .  C a n  h e  s k i m  m a t e r i a l  t o  l e a r n  w h e t h e r  i t  i s  u s e f u l  
i n  t h e  s t u d y  o f  a  p r o b l e m ?  
3 1 .  C a n  h e  c o m p a r e  s o u r c e s  f o r  a u t h e n t i c i t y ?  
3 2 .  C a n  h e  s e l e c t  a n d  c o m b i n e  p e r t i n e n t  m a t e r i a l  f r o m  
s e v e r a l  s o u r c e s ?  
A r i t h m e t i c  
1 .  D o e s  h e  s h o w  b y  h i s  u s e  o f  o b j e c t s  t h a t  n u m b e r  
e x p e r i e n c e s  a r e  m e a n i n g f u l ?  ·  
2 .  D o e s  h e  u n d e r s t a n d  t h e  p r i n c i p l e  o f  g r o u p i n g ?  
3 .  D o e s  h e  s h o w  b y  h i s  w r i t i n g  t h a t  h e  u n d e r s t a n d s  
d e c a d e s ?  
4 .  D o e s  h e  u n d e r s t a n d  t h a t  t h e  n u m b e r  s y s t e m  i s  m a d e  
u p  o n  t h e  b a s i s  o f  
1 1
t e n s
1 1
?  
5 .  C a n  h e  d e v e l o p  a  c h a r t  o f  n u m b e r s  f r o m  1 - 1 0 0 ,  1 0 0 •  
2 0 0 ,  e t c . ?  
6 .  C a n  h e  s u p p l y  m i s s i n g  n u m b e r s  i n  t h e  c h a r t ?  
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7. Does he understand number symbols suitable for his 
age•-less, more, over, under, plus, minus, multi-
plication, height, weight, pint, quart, etc.? 
8. Is he learning, or has he learned basic number facts? 
9. Is he learning, or has he learned the four fundamen• 
tal processes? 
10. Can he read numbers and interpret them? 
11. Does he attack his problems with understanding? 
12. Does he show evidence of working concretely or 
abstractly? 
13. Does he have ability to see the relationship between 
realistic problems and number experiences? 
a. Does he reason well when reading and working 
problems? 
i4. Does he like to think out problems? 
15. Does he like to work with numbers? 
16. Does he choose games involving numbers for free 
activity period? 
17. Is he neat and accurate in his work? 
18. Does he do his work in a reasonable amount of time? 
19. Is he careful and accurate in arithmetic work? 
20. Is he interested in trying to improve his record of 
progress? 
21. Can he add broken columns, bridge in addition, add 
problems with four to five digit addends and carry-
ing? 
22. Does he understand problems involving money? 
{Dollars and cents, etc.)? 
23. Can he subtract with four to six digits in minuend 
and subtrahend and do carrying problems? 
24. Does he understand the principle of multiplication? 
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A r t  
2 5 .  C a n  h e  m u l t i p l y  w i t h  t w o  a n d  t h r e e  d i g i t s  i n  m u l t i -
p l i c a n d  a n d  o n e  o r  t w o  i n  m u l t i p l i e r ?  
2 6 .  D o e s  h e  u n d e r s t a n d  t h e  p r i n c i p l e  o f  d i v i s i o n ?  
2 7 .  C a n  h e  d i v i d e  w i t h  t w o  a n d  t h r e e  d i g i t  d i v i s o r s ?  
2 8 .  D o e s  h e  u n d e r s t a n d  f r a c t i o n s ?  
2 9 .  C a n  h e  w o r k  p r o b l e m s  u s i n g  a l l  f o u r  o p e r a t i o n s  i n  
f r a c t i o n s ?  
3 0 .  C a n  h e  m u l t i p l y  w h o l e  n u m b e r s  b y  m i x e d  n u m b e r s ?  
3 1 .  C a n  h e  w o r k  d e c i m a l  p r o b l e m s  w i t h  m i x e d  n u m b e r s ?  
3 2 .  D o e s  h e  h a v e  s o m e  u n d e r s t a n d i n g  o f  R o m a n  n u m e r a l s ?  
( B e l o w  1 0 0 ) ?  
3 3 .  I s  h e  c a p a b l e  o f  u s i n g  p r o b l e m s  w i t h  d e n o m i n a t e  
n u m b e r s  i n v o l v i n g  t i m e ,  l e n g t h ,  w e i g h t ,  l i q u i d ,  
d i s t a n c e ,  a r e a  a n d  e l e c t r i c i t y ?  
3 4 .  C a n  h e  w o r k  p r o b l e m s  i n  d i s c o u n t ?  
1 .  D o e s  h e  c a r e  f o r  h i s  m a t e r i a l s ?  
2 .  I s  h e  c r e a t i v e ?  
3 .  D o e s  h e  s h o w  e v i d e n c e s  o f  o r i g i n a l i t y  i n  e x p r e s s i o n ?  
4 .  D o e s  h e  s h o w  g r o w t h  i n  k n o w l e d g e  a n d  u s e  o f  a r t  
e q u i p m e n t  a n d  m a t e r i a l s ?  
5 .  D o e s  h e  s h o w  i n d e p e n d e n t  d e t e r m i n a t i o n  t o  g o  a h e a d ?  
6 .  D o e s  h e  s h o w  i n c r e a s e d  i n t e r e s t  i n  b e a u t y ,  i n  n a t u r e  
a n d  i n  a r t  a c h i e v e m e n t ?  
7 .  D o e s  h e  c o o p e r a t e  i n  t h e  p r o p e r  c a r e  a n d  e f f i c i e n t  
u s e  o f  a r t  e q u i p m e n t  a n d  m a t e r i a l s ?  
8 .  D o e s  h e  u s e  a  v a r i e t y  o f  m e d i a ?  
M u s i c  
1 .  D o e s  h e  l i k e  m u s i c  a n d  r h y t h m ?  
2 .  C a n  h e  m a t c h  t o n e s ?  
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3. Does he sing well in light, clear tones? 
4. Does he respond to rhythm? 
5. Does he read notes satisfactorily for the grade 
level? 
6. Does he show independence in singing alone? 
7. Is he interested, and does he participate actively? 
8. Does he seem to enjoy the music period? 
Special Activities 
Is he a member of the orchestra, chorus, safety patrol, 
other patrols, student government or a library assistant? 
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V a n c o u v e r  P u b l i c  S c h o o l s  
A  G U I D E  S H E E T  
f o r  
P a r e n t - T e a c h e r  C o n f e r e n c e  o f  P u p i l  P r o g r e s s  
S c h o o l  
C h i l d ' s  N a m e  
G r a d e  
D a t e  
T e a c h e r  
T h i s  g u i d e  s h e e t  i s  i n t e n d e d  t o  d i r e c t  t h e  d i s c u s s i o n  
b e t w e e n  t h e  p a r e n t  a n d  t h e  t e a c h e r  r e g a r d i n g  t h e  c h i l d ' s  
p r o g r e s s  i n  s c h o o l  a n d  t o  a i d  t h e  t e a c h e r  i n  p l a n n i n g  
f o r  t h e  c o n f e r e n c e .  T h e  b a c k  p a g e  i s  r e s e r v e d  f o r  t e a c h e r  
o b s e r v a t i o n s  r e g a r d i n g  t h e  c o n f e r e n c e  a n d  t o  r e c o r d  a n y  
i n f o r m a t i o n  w h i c h  m i g h t  b e  p e r t i n e n t  t o  t h e  c h i l d ' s  p r o g r e s s .  
T h i s  g u i d e  s h e e t  s h o u l d  b e c o m e  a  p a r t  o f  t h e  c h i l d ' s  
p e r m a n e n t  r e c o r d .  
T h e  p a r e n t  m a y  t a k e  n o t e s  o n  a  d u p l i c a t e  s h e e t  d u r i n g  t h e  
c o n f e r e n c e  t o  t a k e  w i t h  h i m  i f  h e  w i s h e s .  
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PHYSICAL GROWTH AND HEALTH 
Eyes Ears 
Height~~~~~~~~~~~~~~~~ Weight 
Attendance 
Physical Vigor 
Motor control 
Participation in physical activities 
Health habits 
SOCIAL GROWTH 
Reactions to other children 
Responses to authority and adult suggestion 
Participation in group responsibilities 
Dependence upon adults 
~~~~~~~~~ 
Habits with underlying significance 
~~~~~~~~~~~~~-
S o c i a l  S t u d i e s  
V a n c o u v e r  P u b l i c  S c h o o l s  
G R O W T H  I N  S P E C I F I C  A R E A S  
S p e a k i n g  
W r i t i n g  ~~~~~~~~~~~~~~~~~~~~~ 
S p e l l i n g  
A r t  
~~~~~~~~~~~~~~~~~~-
M u s i c  
R e a d i n g  ~~~~~~~~~~~~~~~~~~~~~~~~~~ 
A r i t h m e t i c  
S P E C I A L  A C T I V I T I E S  
1 0 0  
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